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1.0 Introduction

On June 27, 1972 Abt Associates Inc. was awarded a 12 month contract by the
Bureau of Education for the Handicapped (BEH) and the National Inst{iute of
Education (NIE) Task Force on Dissemination to, "Assess, Document and Spread
Exemplary Programs for the Handicapped”. The purpose of the study was to
gather the information and extant data needed to assess the effectiveness
of 50 individual BEH programs, conduct the assessments, seiect approximately
20 of the best programs among these, and,prepafe written descriptions of the
20 suitable for publication and national dissemination. -Four categories of
educational programs for handlcapped people were to be represented in the
case descriptions -- full servxces, career educatlon, “manpower, and early
-childhood education: The £inalgpiogram'déscrlptlons; or case studies as
Abt Associates envisioned them, were to reach the following recipient au-

diences:

® Adencies 1nterested in developing projects and applying for
grants,

® Pédeﬁnel’éuxrently'Qpegéting—projéqts who are interested in
improving practices; and

e School personnel including administrators, counselors, teachers.
and boards of education who require 1nformat10n concerning
decisions to improve and expand services to handicapped children.

The case studies ultimately were to provide educational decisionmakers with

information on successful or notable features of the selected programs for

Qotential—replication'and/or adaption.

The study was conducted in three phases: program selection, on-site data

collectxon, and case study preparatlan. The tasks of the program selection

phase ‘included:

e assembling a panel of experts in the-field of special education
to represent the various "audiences" of the case studies;

e gathering BEH file data on each of the fifty (50) programs to
aid in selection decisions;

e refining the NIE/BEH criteria for selection of "exemplary"
programs;

e developing and implementing a telephone survey to assess the
fifty programs and make final selection decisions, and




e developing the format and scope of the final case studizs.

puring the on-site collection phase of the study,

@ the Case Study Outline was completed;

e the data needed from each site was compiled into a Case
Study Guide which provided field staff with cross-site
question areas;

e site contact and scheduling for the field visits was
completed;
" @ a pre-test of the Case Study Guide and the overall field
plan was effected at two sites, resulting in the preparation
of two prototype case studies; and

e

Lt i Pk

‘e an exper1enced field staff of sikx Abt Associates analystq
proceeded to- conduct the field effort and to write 20-30
page case studies on each of the seventeen sites they visited.

The -tasks of the case study preparation phase included:

° review,ofrpfe-ﬁeéﬁrcegeiéEudiéE’SY”BEH?NIE‘Project’Monitorsf
and members of the Audience Panel

e revisions of the Case Study Qutline to yield less liengthy
and substantive reports /

e writing of seventeen -case studies;

@ circulation of each study through a three-stage editing -and
review process within Abt Associates; .

e review of each case study by the respective program;

e final editing of each case study by an outside consultant to
the project.

This report (Volume I) documents the activities involved in the conduct of
the study. Sections 2.0, 3.0, and 4.0 of the report detail the specific
procedures and products of the major phases i«.s outlined above, including

the problems encountered over the course of each phase. Section 5.0 offers
an overview of the seventeen case studies including an abstract of each ex-
emplary program and a comparison chart delineating major program characteris-
tics. Section 6.0 includes Abt Associates recommendations for further study

in areas related to education of the handicapped.

The seventeen program descriptions, which constitute the major product of




this study, are presented in ti ree separate volumes for easy reference:

Volume II. Career Education, Volume III. Early Childhood Education,

r and Volume IV. Manpower Developme:nt.
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2.0 Program Selection

Abt Associates agreed to select approximately 20 excmplary programs for
case study from an initial sample of 50 programs provided by BEH. This

initial list was drawn from the various program offices represented in

" the four categories of services —- manpower, early childhood, full scrvices

ané career education. From this list, Abt Associates, in conjunction with
NIE and BEH, vias to select projects which appeared to have interesting and

promising features worthy of further study and description.

2.1.1 Selection Criteria

In order to carry out the selectioh process, BEH and NIE supplied the Abt
staff with a list of general criteria and specific criteria (related to cach
of the four categories of programs) upon which to assess programs' notable
features. The original list of criteria (Appendix A) was revised by Abt
‘staff (sSee underlined sections of Appendix A) in an effort to clarify and
operationalize the. concepts underlying these criteria. This revised list
wés then submitted for review to a consultant audience panel assembled for

-a workshop at Abt Associates.

Composed of seven experts in -the field of special educaticn, the Panel aided
the project staff in the development and refinement of the selection criteria
and the review of the case studies in terms of their usefulness to the three
types of potential #audiences” which the panel represented. Members of the
audience panel were:

e Ms. Margaret Brewster, pirector of the Dimock Street Pre-

school for Handicapped Children, Roxbury, Massachusetts;

e Dr. Burton Blatt, Chairman of the Department of Special
Education, Syracuse University;

e Mr. Michael Galazan, Director of Jewish vocational Services
of Milwaukee, Wisconsin;

e Ms. Cynthia Gilles, Coordinator of the New England Instruc-
tional Materials Center;

e Mr. lars Guldager, Director of the Community at Marlboxo
(Community Residences for the Mentally Retarded);




e Dr. John Kidd, Director of the St. Louis Special Schooi
District; and

e Dr. Howard Spicker, Chairman of the Department of Special
Education, Indiana University.

3.1.2 Revision and Weighting of Selecting Criteria

The Audience Panel members raised a number of important points regarding the
whole issue of "exemplariness" in relation to this study. Concerned that
neither Abt Associates nor the Panel had been involved in the selection of
the initial fifty programs or the development of the initial selection
criteria, they expressed reservation as to whether the fifty programs in fact
represented the "best" or most "exemplary" programs funded by the Bureau.

The Panel therefore offered the following definition of exemplariness as a

useful framework for selecting the final programs:

"In using the word exemplary with regard to the final
sample of twenty programs, Abt Associates is referring

to the interesting and promising features of programs
which appear to be worthy of further study. We wish

to make clear at the outset that we are not selecting
programs on the basis of their total exemplariness but
rather on the basis of particular elements of the program
which appear to be notable. In short, the word exemplary
will refer to elements in programs which serve as examples
in the field.

This distinction is made because we feel that it is

next to impossible to locate programs which, across

the board, are exemplary. It is possible, however, to
select programs which have some elements which are note-
worthy and others which may not be. Therefore, given

the sample of fifty programs selected by BEH, Abt Associates
has sclected those twenty programs which appear to have
elements within them which are most exemplary."

In reviewing the criteria list, the Panel felt it included a number of
ngubsistence" criteria or standards which all BEB programs nad to meet for
continued funding. These criteria were not "exemplariness" criteria and

to that extent had to bes revised to be useful for program selection. For
example, one of the criteria to be used for selecting early childhood programs

stated that, "Each project must serve children from birth to eight years."

i
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By definitiecn, carly childhood programs serve this age group; therefore,
the criterion was not useful in selecting "exemplary" early childhood

programs.

The major portion of the Audience Panel Workshop, then, was spent revising

the selection criteria to make them more specific, to provide operational
definitions where necessary, and to climinate those eriteria which would

not asscss "exemplariness."

The final revised list of criteria (Appendix B) contains cleven gencral

criteria to be applied across the four program categorics of early child-

hood education, manpower development, career education and full services.

These general criteria assess the following program dimensions:

¢ program objectives, goals, and evaluation strategies
e replicability

e length of operation

e cost information

e comprehensiveness of the program

e reclationships with outside agencj.es

e staff: student ratios

In addition to the general criteria, the list contains criteria specific
each of the program categories.

e Nine early childhood criteria assess:

- replication activities

- parent and family participation in the program

- cooperation with local schools and other community
agencies

- evaluation activities

- use of consultants

- in-service training

-~ financial contributions from local sources

e TFour manpower development criteria assess:

- innovativeness of the program

- evaluation design

- cxperimental nature of the project
- level of training

to




° Six carcer education criteria assess:

- skill level and employability of the program graduates

- job placement services

~ follow-up and re~training services

~ +vocational counseling and diagnosis '

® Five full services criteria assess:

- direct instructional services to children

- scope of the program

- coordination with other agencies

- provision of services to children from non-public
school

In addition to revising the criteria to make them more specific measures of
exemplariness, cach criterion was assigned a weighting score for its import-
ance in the selection process. These weightings (see Appendix B), reviewed
by the Audience Panel and NIE and ‘BEH- staff, were based on the following

scale:

Weighting

3 Criterion is extremely important to consider in
the selection -process

2 Criterion is important to consider in the selection
process
1 Criterion is not very important to consider in the

selection process

o Criterion is not relevant or useful and therefore
should not be utilized in the selection process -

A total of 19 three's, 11 two's, and 5 one's were assigned to the criteria.

In the revision process all criteria assigned a "0" were eliminated from

the final list.

2.1.3 Development of Cverall Selection Criteria

The Audience Panel suggested that the revised criteria and their associated

weightings should be used as minimal guidelines and that the final sample




of programs should be selected according to the extent to which they met

the following overall selection criteria:

e Integration Opportunities: Extent to which the program
provides opportunities for its students and prepares them
icc rding to their needs and maximum potential for inte-
¢* .tion into the mainstream of society (e.g.. integration
irto public school activities and classes, into social,
recreational, and vocational experiences in the community,
etc.). In Manpower programs, this criterion would refer
to the extent to which the training program prcpares per-
sonnel to integrate students into the community.

e Extended Involvement: Extent to which the program involves
staff, parents, consumers, community representatives, and
specialists in the development of the program (e.g., in
program planning, policy-making, evaluation, program modi-
fication, detérmination of users' needs, fund-raising,etc.)-

. Program,Accountability: Exient to which the program is
acbdﬁhtahle;to*thefusers of its services. This would be
indicated by an on-going cvaluation process which assesses
the effectiveness of the program in meeting the needs of the
pqpulatignrgefved and modifies the program oqa the basis

of this process.

Panel members felt that each of the revised criteria should be related to one
of the overall selection criteria which represented the most impoftant bases
upon which to select exemplary -programs with interesting and promising fea-

tures worthy of further, study.

2.2 The Telephone Survey .

2.2.1 Survey Design . -

The purpose of the telephone survey was to coliect sufficient information
about each of the fifty (50) programs in the initial sample so that, in
conjunction with program materials supplied .hrough BEH, a decision could be
made on the twenty (20) programs to be selected for final study. The survey,
(sece Appendix C), was designed by Abt staff to elicit as much information
about a program as possible within a reasonable block of telephone time

(approximately 45 minutes). Questions were included which directly assessed

the extent to which the programs met the various selection criteria described
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above. 1n addition, questions were asked about the demographic features of
the program including number of students, range of handicaps scrved, number
and positions of staff, sex and racial distributions of students and staff.
The director of each program was also asked to comment on the aspects of

the program which he/she felt were notab}e and worthy of further study and
description. In addition, the program's willingness and availability for
participation in the study was assessed and tentative dates for site visits
were established. Finally, programs were requested to send us other materials
which explained their program to further aid us in final decision-making:

Over 75% of 50 programis in the initial sample responded to this request.

2.2.2 Staff Training

‘The Abt staff members chosen to conduct the telephone. survey were selected
for léng term paxtigipgtion,in'thé study, so as to maximize their familiarity
with and knowledge across the various programs eventually chosen for final
study. Four staff members (including the Project Directors) conducted the
sirvey, with one perscn responsible fofrthe surveys in each of the program

‘categories -- Manpower, Full Services, Early Childhood and Career Education.

" The two staff who assisted the Directors of the project subsequently served

as field staff at sites which they had telephoned during the survey.

All of the staff had previous experiences in conducting teleohone surveys;
however, the Project Directors discussed with the other two staff members

the types of information to be elizited, question by question. Staff were
given the available materials on each of the programs they were to call,

and were instructed to read them prior to contacting the program.

2.2.3 Conduct. of the Survey

The telephone survey was begun in mid-August, 1972, with the final calls being
completed in mid-September. This was a much longer time period than was
originally anticipated, since many of the programs were partially closed down
for the summer months. In future studies of this type, we recommend that

telephone surveys not be conducted during the summer.




The Abt callers received a very warm reception from many of the Program
Dircctors. This was greatly facilitated by a letter sent by the Commissioner
of BEH to inform them of our study and to elicit their cooperation. The
survey proceeded very smoothly throughout, with a great deal of enthusiasm
demonstrated by program personnel (except in a few isolated cases) about

the possibility of their selection for further study. The only problems
encountered were in contacting approximately six programs which had received
their fourth and fifth year of funding in 1971-72 and were no longer in
-operation, or no longer visible as centrally located units appropriate for
case study. In these cases, a decision was made to omit the program from
-consideration in the final sample.

2,2.4 Program Rating Procedures

After eachrtelephéﬁe survey had beeh'completea, the program was rated on
the extent to which it—met,eqch of the ‘Selection Criteria according to the
following scale:

program meets criterion with a high degree of quality

3 =

2 = prograi meets criterion with a moderate degree of quality
1 = program meets criterion with a low .degree of quality

0 = program does not meet criterion at all

In each case, two and often three of the telephone- survey staff (the Project
Directors and one of the interviewsrs) were involvedrin the rating process.
‘Each program was discussed and evaluated in terms of its survey responses

and any program materials made available to us. Staff then rated the

extent to which the particular program met eaChrof the selection criteria.
Ratings on each program within a category were reviewed again upon completion
of all ratings of programs in that category in order to ensure that programs
were being judged relative to each othe;, and to adjust for programs which had

been contacted very early in the survey.

2.3 Program Scoring Procedures

-

The final programs were selected for case study on the basis of ratings

they received on the various selection criteria. A program's score on any




particular criterion was a product of that program's rating and the weight-
ing assigned to that criterion. Each program's individual scores were aggre-
gated into three Overall Criteria Scores, based on the critéria suggested

by the Audience Panel: Integration, Extended Involvement and Program

Accountability (see p. & for full definitions).

After each program was assigned a Sum Score (the sum of its three Overall

Criteria Scores), this score was then compared with the total possible score

the program could have achieved. This ratio of a program's sum score: prog-
ram's total possible score, resulted in a final percentage score which could
then be compared with other,érogram!s final percentage scores. Twenty-two
programs out of the total fifty scored at or above the 75th percentage
using—thié;process; (See -Bppendix D for listings of percentage scores

according to program category).

Of the twenty-two programs which scored at or above the 75th percentage, seven

programs were eliminatéd for the following reasons:

s e three programs overlapped: in scope and services with
many higher scoring projects-due to be case studied;
therefore,; a decision was made to drop them from the
sample. These included two full service programs

and one early early childhood program.

e a manpower program served only 18 students and employed
one staff member. Project staff felt that the program
was too limited in size to write up as a case study.

e an early childhood program tentatively selected on the
basis of a telephone survey conducted in August, sub-
sequently altered its goals and service delivery pattern
considerably and no longer qualified under the established
criteria,

e a full services program which served handicapped -children
over a multi-district area was deemed too difuse to
write up via the case study method.

e a full services program whose sole objective was to

disseminate media for instruction to the handicapped
was ruled out due to the specificity of the project.

Fifteen programs were therefore selected for inclusion in the final sample.

Two additional programs were added which had not been in the initial sample

11




of fifty. These two programs were suadested by BER after the final sclection”
nhad taken place; therefore, the two programs waore contacted and the feterhene

survey was administered. Both programs scored above the 75th percentage.

~"SAMPLE SELECTED FOR CASE STUDY

Type of
Program _Program Name

M Mark Twain Teacher Internship Program
Rockville, Maryland

M Clinical Teacher Model Project .
Tallahassee, Florida

EC . UNISTAPS Project, Minneapolis, Minnesota

EC Rutland Center; Athens; Georgia

EC Prég@h@gl'ané*garly_Eduéétion-?rpject
Starkville, Mississippi

EC Portage Project, Portage,- Wisconsin

EC ‘ P.E.E.C.H. Preschool Project, Champaign-
Urbana, Illinois

M piversified Occupations Professiorals.
Development Program, Burlington, Vermont

-CE Career Development anter,isyogget, New York

EC Magnolia Preschool Program, Magnolia, Arkansas

"EC Model Preschool Prqéram, Seattle, Washington- R

EC Chapel Hill Training/Outreach Program
Chapel Hill, North Carolina

CE Vocational Village, Portland, Oregon

CE Technical Vocational Program for Deaf Students,
St. Paul, Minnesota

CE - Project Worker, Fullerton, California

CE Project SERVE, St. Paul, Minnesota o

CE Mobil Unit for Vocational Evaluation,

Towson, Maryland




Summary: 8 Early Childhoon (EC)
6 Career Education (CE)
3 Manpower (M)

Total: 17

2.4 Problems Encountered in Program Selection

A number ofxmethodological problems evidenced themselves during this phase of
the work which might prove instructive to the conduct of future research in
this field. The Abt staff wish to make clear that virtually none of the
problems which arose over the course of this project were insoluable, nor
were they ever the cause of extensive delays, poor relations with sites,

loss of staff, etc.

The major methodological problems encountered during the selection process

were:

e Neither Abt Associates. ror thé:Agaience Panel was involved
in the selection of the initial fifty programs or the
development of the original selection criteria.

e The initial sample of fifty programs was considered too
small and therefore limiting in the selection -of twenty
exemplary programs.

e Abt staff experienced difficulty in selecting twenty ex-
emplary programs with-a broad distribution among the
four program categories.

e Methodologically, the telephone survey may not have been
the best mechanism for making program selections.

2.4.) Neither Abt Associates nor the Audience Panel Was Inv~ived in the
Selection of the Initial Fifty Programs or the pevelopment of
the Original Selection Criteria. ’

As discussed above, this was felt to constrain the £inal selection process.
in future studies of this type we strongly suggest that the contractor assumc
responsibility or at least be involved in the initial design and selection’

process.

13




2.4.2 The Initial Sample of Fifty Programs Was Considered Too Small and
Therefore Limiting in the Selection of Twenty Exemplary Programs.

Abt staff felt that it was difficult to select twenty exemplary programs
from a universe as small as fifty. In future studies it might be useful

to begin with a larger éample -- perhaps 100 programs == and not to require
that the contractor select a fixed number of exemplary programs. Hypothe~
tically, if only two programs from the sample of 100 appear to be exemplary,
then those should be the only programs to be written up as exemplary.

_w

2.4.3 Abt Staff Experienced Some Difficulty in Selecting Twenty Exemplary
Programs With a Broad Distribution Among the Four Program Categorics.

Requiring such a distribution was felt to add a constraint to the selection
of exemplary programs. We were faced with the problem: what if the twenty
exempiary programs are all manpower ox all early childhood? Although we were
informed that an'eQual'distribution among the programs selected was not
necessary, we did feel some obligation to select some programs from each

category-. This was problematic when no full services programs were included

in the final sample. The Abt staff felt that possibly the criteria did not
sensitively assess full services programs which were characteristically diff-
erent (in terms of size, focus, and operations) from the other prograwns
included in the initial sample or that the full service programs werc simply

not "exemplary" compared to other programs surveyed.

2.4.4 Methodologically, the Telephone Survey May Not Have Becn the Best
Mechanism for Making Program Selections o o

It is extremely difficult to obtain a true picture of a program from a
45 minute telephone conversation with a project director. At best, a
summary of the program's operations was obtained. At worst, dis-

crepancies evidenced themselves between the irformation obtained over the
telephone and what was observed by the field Leams during site visits. The
most serious distortion in data collected over the telephone lies in the
director's facility with language (or lack thereof) and his/her overall sales-

manship, enthusiasm about the project, and ability to "gloss over" many of

14




the less complimentary aspects of the program. Regardless of how experienced,
sophisticated or inherently cynical the interviewer was, there were undoubtedly
personality variables between directors and interviewers which interacted

either for or against the selection of the programs.

If the financial resources were available, the Abt staff would have felt
more confident of the “exemplariness" of the programs in the final sample,
had we been able to briefly visit the fifty programs to administer the
instrument used in the telephone survey on site, as well as to make prelim-

inary observations of the program.

15
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3.0 On~3Site Data Collection

Six field staff in addition to the Pioject Directors conducted visits to
the seventeen programs selected for in-depth-case study. Each staff

member visited a minimum of three and a maximum of six sites. The number
of staff engaged in the field effort was purposely limited to increase
cross~-site reliability and to ensure greater consistency in the data
collected and in case study preparation. Experience and insight gained
during early site visits could also be applied during the later field
efforts. Where possible, staff weré also assigned to visit similar kinds
of programs--all career education or early childhood education programs,
for example. However, due to cost considerations, first priority in assign-
ment of field staff to sites was geographic location; if two programs were
located within the same region, the site team was assigned to visit both -
regardless of their type. Each program was visited by a two-person field
team for 2% days, a total of 4-5 person days per site. The decision was
made to send two staff members to each sit? in order to gather an extensive
amount of information within a limited time period and also to ensure a

degree of objectivity and reliability across programs.

During the field visits, interviews wefé'Héiafﬁféﬁufhé;§f6§ééEfaiféétbf;
other key administrative staff; key program staff (head teachers, counsel-
ors, psychologists, parent coordinators); consumers of the services
(parents, and students when appropriate); as well as community agency
personnel, and local and state agency personnel who were directly linked

to the program's operations. Because the visits were of such short dura-
tion, field team members tried to concentrate their interviews on key
program staff and to avoid, where possible, interviews with persons whose
information did not coincide with the topiés listed in the Case Study Guide

(see Section 3.1).

Generally, the field teams felt that the interviews with the director and

L
other key administrative staff were most valuable in gathering the kinds




of information necessary for the case study. Intcrviews with persons oaly
peripherally involved with the day-to-day operations of the program {(e.y.,
heads of funding agencies or community personnel only indirectly linked to
the program's services) were considered least valuable. In addition to the
interviews, field staff spent time in observing the actual operations of
the programs including classroom activities, parent meetings, and counsel-
ing or training sessions.’ -These observations proved to be extremely
worthwhile in informally validating many of the data obtained from
interviews. 1In general, a flexible field schedule was adopted including
both pre-arranged key -interviews and unbooked time for field staff to
reschedule meetings, investiyate additional data sources, and fill~-in in-

formation gaps.

What follows is the schedule for the site visit conducted at the PFECH
Project in Champaign-Urbana, Illinois, October 5-6, 1972. The schedule
is included as a protdtypé,of—theilgngth and scope of interviews typically

conducted over a two day period in this study.

Thursday, October 5 -

8:30 Orientation to project with key project staff

9:15 Observation of a demonstration; project overview

9:54 Classroom observation

10:15 Director of Speech and Language

11:00 Director of Motor Development

11:30 Dissemination Coordinators

12:15 Classroom staffing and lunch

1:15 Observation of demonstration session on parent
involvenment

2:00 Observation of demonstration session on class-

room procedures

3:00 Observation of demonstration session on evalua-
tion procedures




Friday, October 6 )

8:30 Program Coordinator
9:30 Parents
10:00 Director of Evaluation and paraprofessional
evaluators
11.:00 Parent Coordinator
11:45 Lunch
1:00 Observation of meeting of parent coordinator
and staff
3:00 Project Director

3.1 Development of the Case Study Outline and Guide

In order to ensure uniformity of data collection and the resulting con-
tent of the case studies, a Case Study Outline and Guide were developed
by Abt Associates for use during the _ield visits. The Outline, which
is discussed frrther in section 4.0, detailed the major topics which
would be covered in the final case study descriptions including project
goals; history; organization; student, staff, parent and community
compositions; program operations and service components; evaluation
strategies and findings; costs; notable features; and replication recom-

mendations to other programs.

The Case Study Guide (See Appendix E) listed pertinent questions under
each of these topics to be covered with the program staff during each
field visit. For example, under the section on parents, questions were
asked regarding demographic characteristics of parents, parent involve-
ment in the project and services offered to parents. The Guide was not
intended for use as a questionnaire but rather, as a list of question

arcas to be covered with each program where appropriate.
The Guide was mailed to each program prior to the field visit in order to

prepare the program staff for the kinds of information the Abt field tcam

would be interested in cbtaining. This procedure proved to be extremely
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useful to both the Abt staff and the programs. Through the Guide, the

programs werc informed of the purpose and scope of the field visit before-
hand and were able to set up appointments for the field team in advance of
their visit. The field teams were therefore able to devote their time on-
site to intensive information gathering with the most knowledgeable staff

in each content area covered in the Guide.

3.2 On-Site Pre-Test

In order to test the field procedures described above and to assess

the usefulness of the case study guide as an in-field reference, two
field tests were conducted in early October prior to the principal field
effort. Two day on-site visits were conducted at the PEECH (Precise
Early Education for Children with Handicaps) Project in Champaign-Urbana,
Illinois and the Diversified Occupations Professionals Development Pro-
gram in Burlington, Vermont to assess the procedures and schedule and to
gather data for case study preparation as part of the total effort. The
pre-tests were conducted by different two-person teams, headed by the
Project Director and Deputy Director, to provide an opportunity for
management and field staff alike to gain early experience in the use of

the quide and to contribute their observations to its refinement.

Results from the field test indicated that the two-day time allowance was
adequate to collect all required data and that the field guide proved

useful both in structuring interviews and gathering appropriate information,

and in providing a manageable framework for translating data gathered in

the field into case studies addressing potential user needs.

3.3 Field Training

After the pre~test had taken place and shortly before the first wave of




field visits were to begin, individual and group training of the field B
teams was conducted by Abt Associates. The training devices developed )

and used by the Project Directors were:

e a full day staff training seminar
e a Field Manual

S e materials on each of the sites to be visited
e field team meetings with the director and

deputy director immediately before and after
the field visits

The full day =taff training seminar was held to orient all field staff to

the purposes of the study and the uses of the Case Study Outline and

Guide. During this meeting, staff reviewed the Field Manual which included
extensive instructions for staff on all procedures to be followed before,
- during and after the field visits including communications with sites :
(by telephone and letter); site scheduling procedures; travel arrange-
ments; uses of the Outline and Guide; format of the case study and scheduled
meetings with the Director ard Deputy Project Director. 1In addition, two :
£ilms on behavior modification and therapeutic intervention strategies were %
shown during the seminar as "warm-ups" for generating discussion on pro- :

grams for education of the handicapped.

Bach field team was given all the available information on their programs
which existed in-house including the telephone survey and all BEH file
materials, as well as any mar~rials which might have been sent by the sites.
After reviewing these materials each field team met with the Director and
Deouty Pfoject Director to discuss ;heir‘broqrams in detail and to develop
site~-specific field strategies including interview needs, potential prob-
lems, and identifiable notable features. After each field visit was com-
pleted, the field teams met with the Director and Deputy Dircctor for a
de-briefing session to discuss the conduct of the visit, problems en-

countered and write-up plans.

20




Many of the field staff chosen for this study were specialists in early
childhood education of special education, and had conducted field work in

a wide range of educational and human service programs. These qualifica-
tions obviously contributed to the staff's sensitivity toward the programs
under study. However, it was observed over the course of the study that
the most important staff characteristic was the ability to help project
administrators conceptualize their program as a whole and secondly to
identify and describe the major program features in a fashion meaningful

to a variety of potential readers. In short, the field staff were success-
ful because they were extremely analytic and brought to this project not
only substantive .skills in the areas -under study, but also a journalistic
sense which allowed them to single out and describe the most important
-aspects of each program's operations.

3.4 Problems Encountered During the Field Effort

Aside from minor scheduling changes necessitated by either the site or

Abt staff, virtually no problems were encountered in dealing with sites
before, during or after the field visits. The field teams were extremcly
well received at all of the sites which was facilitated through early
scheduling of site visits; communication about the purpose of the study;
types of information required from the staff; use of the case studies, etc.;

as well as the assurance that once the program had been selected for case

study that Abt's role was to describe, not evaluate the project. There-
fore, projects welcomed the field teams without the threat of receiving
an unfavorable report. The Abt staff made it clear to the programs that
they were visiting for the purpose of describing the operations of an
"exemplary" program without making any personal evaluative judgements
about the project's worth, success or overall effectiveness. In sum,

the field staff were to serve as collecturs of informution and describers

of program operation, not as evaluators of program effectiveness.
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Over the course of the project, some discrepancy became evident between
NIE/BEH's and Abt- Associates' views on the contractor’s evaluative role.
NIE/BEH felt that the field visits were yet another step in the selection
of programs wnich might be written up and disseminated. Abt was under

the impression that the telephone survey was the final selection mechanism,
and that all seventeen programs case studied would be published. (A letter
to this effect was mailed by BEH to the 50 programs at the outset of the
study). In future studies of this type we recommend that agreement be
reached on this issue early in the study so that both the field teams and

local program staffs are cognizant of the possible out.comes of the study.

A sécond issue which surfaced early in tﬁe study was the extensive amount
of ‘time that would be required to validate all the information collected
on site. Although it was possible within a two day period for the Abt
field teams to gather all the information needed for the development of
case studies, it would probably have taken wzeks to validate all aspects
of the programs as described to us by key administrative staff. We re-
commend that in future studies of this type the validation issue be ad-
dressed in initial meetings between NIE/BEH and the contractor and that

cost-effective means of verifying infqrmationfat each site be developed

and used.




4.0 Preparation of Case Studies

4.1 Development and Revision of Case Study Outline

The case study outline presented below was developed not only to guide
fieid staff in gathering complete and appropriate data, but also to serve

as a framework in writing the program descriptions.

Part One: Overview
Part Two: Program Description
A. Goals
B. History
C. Frogram Organization
Part Three: People in the Program
A. Students
B. Staff
C. Parents.
D. Community
Part Four: Program-Operations
Part Five: Program Evaluation
Part Six: pProgram.Costs : R
Part Seven: Plans for the Future

Part Eight: Notable Features

While the case studies were not intended as detailed "how to" guides, Abt

Associates envisioned- them as decision-oriented materials highlighting not

only interesting and relevant program aspects, but also the inputs and
processes involved in planning, implementing, and operating those components.
The original case-study outline, therefore, called for documentation of
both major program components -and the historical and administrative context
within which the program functioned including: start-up procedur:s, pro-
blems encountered, changes over time in the program and its objectives, and
an account of the administrative, community, and fiscal resourées required
to support continuation of the program. Budgets, staff and administrative
organization charts, appendices of illustrative program materials and

other support dccuments were considered appropriate for inclusion in the
case studies to provide the user with sufficiently detailed information to

decide wether or not to adapt or adopt the models described.

4.1.1 Review of Pre-Test Case Studies

In order to ensure the development of case studies consistent with user needs

and overall study objectives two pre-test case studies were submitted to five
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Audience Panel members, the IX'E Project Officer and BEH staff for their

review and approval. The Audience Panel was specifically requested to

assess the merits of the sample descriptions with respect to the inf formation

needs of the audiences to be addressed. The following comments or opinions
. were shared by ail of the consultants and resulted; where appropriate, in

case study revisions.

e A standard Foreword should be included in each of the case

studies describing the obJectxves of the dissemination; the
o4 criteria used in selecting: programs for case study; the field
process involved in .collecting case stqdy data.

' Detailed program budgets are not necessary nor should individ-
ual staff salaries: -be- 1nc1uded. Generally, the budget section
should -be- condensed..

‘@ On:the-whole, the info
considered very ‘orth : 1
that ‘the -appendices shoulﬁ include a: list of all avallable

program: mater;als, from- ,hom they may be obtalned, and- the1r

Y T T T T Tt T T “"’“’COS‘C .« D

rmatlon contalned in the appendlces -was

e The: name, address, and phone number of the Pro:ect ‘Director
-or some:-contact person ‘in-‘the- proqram should be- 1nc1uded -at
the end of each -case- study. -

7 e All of the Panel members felt that the case studies effec~

tively described the operatlons of the two programs and-
considered the reports well-wrltten.

The NIE Project Officer, however, suggested substantial changes in the case

studies including greatly reducing the'overail length; substantially reducing
or eliminating information related to program history, administrative or-

ganization and costs; and deleting appendices.

4.1.2 cCase Study Outline Revisions

Since the recommended changes altered the scope and purpose of the case

e _
studies as envisioned by Abt Associates and the Audience Panel, a meeting
was called with NIE and BEHE staff to clarify the project goals and informa-

tion requirements of potential users, While Abt Associates saw the case o
studies as decision-oriented in-depth documentations, NIE/BEH viewed the :

descriptions as awareness pieges highlighting interesting program features:

the reader needed only sufficient infoxrmation to decide vhether or not to




contact the exemplary program for further information.

In response to NIE/BEH concerns regarding the length and substance of the
case studies, Abt Associates developed a more simplified version of the
original outline. The revised outline described below was intended as a
flexible guide responsive to the wide variations among the programs

described.

The case study outline was substantially altered in order to (1) lead the

Yeader immediately into the programs operations and (2) greatly reduce

~pr03ectuspec1f1c_1nformat10n.r_Part Two* Program Descrlptlon (goals,

hlstory, program -organization) and- Part SlX‘ Program Costs were deleted.

Sa11ent -information- from ‘these sectlons ‘were: abstracted and presented- in a

new Introductlon 1nc1udlng ”OveIVLew and "Context of the Program sub~

,sectlons. All appendlces were e11m1nated .or 1ncorporated into the ‘body

of the text. The followxng sxmplexed outllne was developed and’ approved:

Part One: Introduction

Part TWo. Program ‘Operations

Part Three: ‘Notable:- Features.

Part Four: People in the- -‘Program-

Part Five: Eva;qatlon

Part Six: Recommendations and Further Information

Part Two: Program Operations describes the major program components including

classroom schedules, curriculum materials, teaching strategies, special ser-
vices and so forth. ParteThree highlights one or more notable f=atures of
each program -~ whateverrthey may be (parent involvement, dissemination,

_ teacher training, or -data recording systems, for example). Notable features
were selected by the Abt field staff in conjunction with the local program

staff. Part Four: People in the Program includes sections on students,

staff, parents and community involvement. The student section includes
demographic data and information on selection and recruitment, placement,
and follow-up services. The staff sections typically describe key staff
positions and staff qualifications, pre- and in-service training, staff

recriutment, and volunteer participation. The parent section offers an

overview of various parent involvement activities, while the community
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section describes local resources available to tgé*program and the prd@ram'si;;;;:;i
linkages with special organizations and agencies. Part Five details the

program's evaluation design and presents available,finaings for the 1971-1972
academic year. Part Six includes the program director's recommendations re-
garding replicacion; fhe name, address, and phone number of a person to contact

for additional information; a list of materials available from the program and

their cost.

All program descriptions were revised according to these guidelines; that is,

case study length was reduced, appendices were -eliminated and project-specific

information greatly condensed. Most organization-charts were eliminated, al-

though some graphs; charts, :and .other support materials were included, whére

,qppjoﬁriégé!'fb:éih@ﬁbé:gbefggésgﬂﬁétién%§fﬁg?é1u§§ioﬁ design..and- results, cur—
riculum materials, teaching: strategies; and 'so-forth. A-uniform-outline-was

maintained although some variations.were introduced: to- accomodate the unique.

characteristics of the programs described. The flexible approach- adopted in
preparing the final -draffs resulted in a-more economical presentation of cri-
tical program information. -Specifically, interesting and: unusual aspects-of

eaéh:prOQxa@'iecejvedfthe increased emphasis they deserve.

4.2 case Study Preparation and Review Process

In order to ensure the preparation of accurate program descriptions com-

parable-stylistiqally,apd'snbst;ntivély, yet sensitive to the variqtions

-among- the programs,iseveral';evied processes were implesented throughout

the production and revision pe:iod. Each stage of case study preparation
Wwas closely monitored by both ébe—btojeqt Director and the Deputy Project

Director, to insure uniform quality among the final studies.

Following =zach site visit, field staff were thoroughly debriefed by the
Project Directors to ascertain whether accurate and—compléte data had
been collected and to establish specific procedures for writing the

individual studies. Selection of notable program features, problems
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encountered in the field, and anticipated difficulties in completing the
report were discussed in depth. The debriefing also served to assist
field staff in selecting appropriate material for inclusion in the pro-

gram description.

Each on-site field team assumed responsibility for preparing draft studics
on their sites. In some cases writing responsibilities were shared by

the two;fiéld staff, although it frequently proved more efficient for one
team member to serve as the primary author for each study- The second
team member would then act as a resource and review person to insure

accuracy and completeness and to- control for observer/writer bias.

Completed draft reports were then submitted to either.the Project Director

or -the Deputy ‘Project Director for an intensive review of conciseness,

‘objectivity, relevance to the outline, and technical accuracy. In depth
—@isgussidn*of the'draftzwgfe—Cdgducfeafwith iﬁézauihprs to pinpoint weak-
ﬁgSsés:in—the{fgpoft;aﬁd—iﬁssipgiéf—ihccmpieté information and to make-
recommendations, where necessary, for reorganization or rewriting of the
material. The editor shared responsibility with tlie field staff for making
all changes. The revised draft was then submitted to the Project Director
for a second internal review process resulting in further refinement of

the study.

Approximately one month following the on-site field visit, the final draft
case studies were mailed to programs for review -and comments. The case
studies were accompanied by a cover letter requesting project staff to
assess the acceptability and accuracy of the report and to make changes
as necessary. This review process was also used by Abt Associates as a
vehicle for obtaining aaéitiOnal information in those instances where
data gaps were discovered during the write-up process. Programs were
asked to return the case studies with their comments and recommendations
within -a- one-month period. Without exception, the prograr ; expressed
great satisfaction with the case studies; only minor corre .::ng were
required.
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The fourth review and editing process was conducted by an outside editor

with extensive prior experience in preparing similar manuscripts for

publication -- especially in the areas of child care and other social

service prcgrams. In addition to typical editorial responsibilities,
the outside editor assumed the task of substantially revising all the

case studies according to the guidelines presented in Section 4,1. She

also served as an objective reader providing a.critigue of each repcrt

and making recommendations for further improvements.

A particularly important and critical aspect of the review process was

reports. They maintained-on=going contact with-the sites and reviewed

all comments: and recommendations:for revisions made by the program. The

field staff ﬁégg,g;ggigg§§§§§i§;§:§§g reviewing the final version of case
studies. produced by the-outside editor. -Since the final editing process
involved extensive revisions and in some cases the deletion of a consider-
able body of information and illustrative matérials from the text, the
staff were asked to carefully compare the original draft (submitted to the
programs for review) with the final edited versions. This procedure was
considered éitfenélyaii@6xt§nt¢£dfensh£é~tha£ critical information had not
boon deleted or that extensive editing did not result in a distortion or
misrepresentation of program-objectives, teaching strategies, entrance

and screening reghirements and so forth.

4.3 Problems Encountored During Case Study Preparation

Abt Associates developed a framework for data collection and a Case Study

Outline which was felt to address the information reads of the potential

audiences. The Outline and sample case studies were reviewed and approved

bv a consultant panel repreéenting those audiences and by some BEH staff as
well. As discussed in Section 4.1, it became evident over the course of the

project, however, that Abt Associates and NIE/BEH held somewhat divergent

views regarding the purpose of the case studies and the information needs of

potential users. Abt Associates saw the program descriptions as in~-depth
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documentations; NIE/BEH envisioned the program descriptions as awareness
pieces that described interesting program features. Since site visits were
completed and most case studies were in production before substantial

revisions were requested and finalized, extensive modification of the

studies was required.

Abt Associates feels that in future studies of this type, it would

prove useful for the client and contractor to specify very clearly at
the outset their perceptions of the project's. goals and the intended
final outputs. These clarifications should be discussed in depth at

initial project start-up meetings. Potential problems or misunderstandings

might also be identified earlier and avoided if test results and sample

program descriptions are reviewed before the major field effort is

scheduled.
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5.0 Abstracts of Case Studies and Program Comparison Chart

The seventeen case studies produced under this contract are presented in
three separate volumes representing the three categories of programs
studied : manpower education, early childhood education, and career educa-

tion. These include three manpower training programs for personnel who work with

‘handicapped children; six career education programs for the education of secon-

dary and post=secondary special needs students; and eight early childhood pro-
gramstfor'young~handicapped children from birth to eight years. 1In each

of the three categories, the final program selected represent a wide range of
Service delivery mechanisms; client populations with special neceds;

teaching strategies; curriculum materials; support services and -so forth.

Programs included are both-urban and rural; state-wide -and local; university
based and public school based. In order to provide the reader with some

insight into the major aspects of the*proéxams'selected; the scope of their

operations, and their unique or notable features, a program comparison chart is ore-

sented in this section (ps 32), followed by abstracts of each case study (p.36).

General characteristics of the seventeen exemplary programs are highlighted below.

® Manpower Education Programs

‘Manpower prégrams—range,from a highly intensified 10~month program for

eight experienced teachers to a state-wide uniform training program for
over 300 university students and teaching and administrative professionals.
Teaching stratczgies and materials include workshops, seminars; practical
experiences, self-instructional media packages and individvalized instruc-
tional modules. Among the notable features are a computerized system to
assess trainee progress and achievement and a detailed professional
competencies list for personnel working with mentally retarded high school

students.

® <Career Education Programs

The career education programs represent an equally diversified sample of
educational programs for secondary and post-secondary handicapped students
including the mentally retarded, learning disabled, deaf and hearing
impaired, emotionally disturbed, culturally diszdvantaged and many others.

All of the programs offer integration opportunities for the spzcial needs
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students in mainstream classes and other regular high school programs:

many offer pre-vocational exploration experiences, vocaticnal evaluation,
and specific job training with a focus on the development of proper work
attitudes, social and interpersonal skills and related academic skills.
Curricula include simulated work experiences in school, on the job training
in the community, extensive use of film and video tape for both orientation

and evaluation; and individualized and self-paced instructional materials.

® Early Childhood Education Programs

The early childhood programs included in this study are similar in some
respects: most have developed individualized prescriptive program models
with a strong emphasis on behavior modification and continuous assessment
‘of pupil performance. Program size, service delivery modes, support
-services, training and dissemination techniques, and administrative
éuspices,—however, vary considerably. The final sample, for example,
jnélﬁdégﬁi@;l:nggclassxqom-based,programs, home-based programs, and
programs offefing'simultaneous placement in regular preschool or K-1 pro-
grams. While most programs serve children with a wide range of hand:i-
capping conditions, several specifically address the needs of the multiply-
chandicapped, the emotionally disturbed, the hgaring impaired, or children
who would not be accepted by other programs. 7Approximately half the
“programs operate under the auspices of local school districts or coopera-
tive school agencies, while the remainder are housed within university re-
search and experimental centers. Among the notable features highlighted

in the case studies ére staff recruitment and training, parent involvement
‘programs, demonstration and dissemination techniques, behavioral assessment
guides, data recording instruments, evaluation models and curriculum

materials.

What follows are a comparison chart (Section 5.1) highlighting the major
dimensions of programs studied and a brief overview of each of thesc programs
organized under the following rubric:
5.2 Manpower Education Programs
5.3 Career Education Programs

5.4 Early Childhood Education Programs
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5.2 Abstracts of Manpower Development Programs

W

2.1 Clinical Teaqhgr Model P;qjec;

Tallahassee, Florida

The Clinical Teacher Model Project (officially called Preparation of the
Clinical Teacher for Interrelated Areas of Special Education) was developed
in the College o: Tducation, Department of Habilitative Sciences at Florida
State University in Tallahassee, Florida, and is currently being field-
tested there. The individualized instructional system trains teachers to
deal with mildly handicapped children, including the educable mentally
retarded, learning disabled, and emotionally disturbed. Students who
graduate from the program receive their bac elor's and master's degrees

simultaneously, as well as a teaching certificate in special education

from the State of Florida. The Project will graduate its first master’s :
interns at the end of the 1973 .academic year, and currently has 15 juniors,

10 seniors and 10 master's degree candidates.

Underlying the Project's instructional system is the philosophy that cer-

tain academic and social behaviors or skills can be identified which will

enable the mildly handicapped child to succeed in a regular classroom,
regardless of his particular disability. In turn, certain basic compe-
tencies are required for the teacher to allow him or her to deal egqually
successfully with children with a range of handicapping conditions. The

Project has identified necessary pupil skills in language, pre-reading,

reading, pre-math, mathematics and social areas. Required competencies
for the Clinical Teacher include observation, diagnosis, intervention,

and evaluation.

One of the notable features of the Clinical Teacher Model program is the
framework of the instructional program, which is based on individual
modules. Each module provides the trainee with objectives, instructional
activities, and criteria for demonstrating competencies. Students confer
with the staff Clinical Professor to select the performance criteria and
resources to be "sed for each module according to their own needs, and

then progress independently at their own rate of speed. Tied in with this
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framework is another notable feature, which is the computerization of

information about the student's work. Data on each individual’s progress
through the modules and through the entire program are stored and reported
by the computer, which provides weekly printouts for both staff and

students.
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- ~4~community.h,Another”ngtableAggggggq_is the D.O. professional Competencies

5.2.2 The Diversified Occupations Professionals Develcpment Program

Burlington, Vermont

-

The Diversified Occupations Professionals Development Program trains
education professionals for vermont's Diversified Occupations {D.0.)
Program, which provides career-criented education to high school-agead
mentally retarded students. The Professionals Development Program was
designed to sensitize D.O. professionals to the needs of their handi-
capped students and to provide them with vocational and special education

skills.

As D.O. programs have become operational in each of Vermont's ten Area
Vocational Centers, it has been necessary to recruit qualified personnel
to staff D.O. Labs—-specially designed and well-equipped classrooms
which offer a variety of vocational education courses and which act as

a halfway step for students in their transition from segregated settings
to integrated classrooms. Because personnel seldom have éﬁe necessary.

backgrounds in both vocational and special education skills, the Vermont

Department of Education enlisted the support of the University of Vermont's (UVHM)

Vocational Education and'Technolégy Department (VOTEC) to create a D.O.
Professionals Development Program which would offer specialized training
for those already teaching D.O. students and would prepare UVM students

for future careers in the D.O. Program.

At present, approximately 34C people are participating in the program.
Trainee involvement ranges from full- and part-time undergraduate and
graduate study at UVM to in-service training meetings, week-end workshops,

summer institutes and training courses.

One notable feature of the program is its Professionals Team Concept, a
multiple approach to Vermont's manpower needs. This concept has led the
staff to develop a standardized instructional program adaptable to a whole

spectrum of professionals who function in the educational sector and the
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List, which delineates over 200 skills needed by various educators in arvas
such as planning of instruction, guidance, etc., and which can be uscd as

an ongoing evaluative instrument for both trainees and staff.




5.2.3 The_Marik Twain Teacher Internship Program
Rockville, Maryland

The Mark Twain School in Rockville, Maryland, serves 200 students of
average or higher intellectual ability, ages 11 to 19, with learning or
i i emotional difficulties. Complementing the Mark Twain School are a variety

of Mark Twain programs in public schools which provide special help for

W

students and consultation to staff. A primary aim of the Mark Twain
School-Based Programs is to train teachers to deal with children in a
variety of settings. Mark Twain staff believe that student growth and
progress hinge on the skill, sensitivity and flexibility of faculty
members. Service to pupils is seen as intertwined with staff development:

one is partner to ‘the other.

The Mark Twain Internship Program is a 10-month effort which is currently
training eight participants. Still in the development phase, the program
uses a performance-based curriculum to help already experienced teachers
achieve competency in five basic areas: psychoeducational assessment;

human relations and counseling; curriculum development and 1mplementatxon,

behavior management; and systems analysis and consultation. Interns parti-
cipate in seminars, individualized instruction, and practica at both the
Mark Twain School and at one of 12 public scheols offering Mark Twain
Programs. The programs are of two types: a Student Resource Teaching

: model and an Instructional Team model. Interns spend at least one of

: three 11-week learning sequences in one of these two programs, and at

least one at Mark Twain School: the third sequence depends on the intern's
future teaching plans. Staff feel the Internship's practicum feature offers
experienced teachers a viable alternative to university-based higher

education.

Perhaps the most notable feature of the Mark Twain Internship Program is 1
its possgibility for serving as a viable alternative for higher education
for the training of teachers who work with special children. The intern-

ship system is not meant to replace university training, but can serve as
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one more possibility for post-graduate education. The primary character-

jstic which distinguishes the Mark Twain program from university-based
emphasis on the integration of practicum and seminar

training is its
learning experiences.
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5.3 Abstracts of Career Education Programs

5.3.1 The Career Development Center

Sycsset, New York

The Career Development Center (CDC) in Syosset, New York, is an alterna-
tive high school program serving between 250 and 300 students ages 15 to 7
21 drawn from 56 local public school districts in Nassau County. CDC is
a transitional program which aims to nelp students who cannot adjust to,
or function in, their local public school settings. Students return to
their own schools when they have developed a capacity for independcnt
1living.

cDC offers a secondary education free of many of the restraints and demands
of the students' home schools, a flexible, experimental program res-
ponsive to individual needs. A wide variety of alternative components is
available -- work-study, work cooperative, recreational excursions, art,
music groups, and so on —- from which the student can assemble his own
program and schedule. The several campus buildings in which CIC is located
are divided into seven units, sometimes called Mini-Schools. Each student
is assigned to a Unit and participates in occupational and academic lecarn-

ing activities. Elective subjects are pursued away from the Unit.

CDC sees Career Education not only as specific skill training but also as
the development of proper work attitudes, human relations skills, oricnta-
tion to the world of work, alternate career choices and actual job acquisi-
tion. The program invigorates academic subject areas by stressing their
practical aspects. The process of education at CDC is more important than

the skill training product.

The Career Development Center regards guidance and direction for iits students
as crucial: students are immersed in a therapeutic environment whether they're
in class, walking across the campus, in & formalized counseling session, or
participating ir an after-school program. All staff members are oriented to
the needs of their students and see each encounter with young people as a

chance to provide warm and trusting re¢’ationships. Further, staff members
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try to observe students in a variety of settings -- with other students, with

parents, with otherqadults -= in order to better understand and help them.

A notabie feature of the Career Development Center has been its development
and implementation of the concept of vocational clusters. Each of the
seven Units within the center contains a different vocational cluster,
which is composed of several different kinds of occulational. training.
Students may explore one, two or all of these occupations in the unthrea-

tening atmosphere of their own Units. Different ability levels are de-

signed within each occupation, and students: are placed in the Unit most
closely matching their interests and abilities.




5.3.2 The Mobile Unit for Vocational Evaluation
Towson, Maryland

The Mobile Unit for Vocational Evaluation assesses the employment potential
of over 150 mildly mentally limited students enroiled in special-education
classes throughout Baltimore County, Maryland. The 48-foot-long van visits
15 comprehensive high schools, with special‘ education programs, scattered
across the 607-square-mile area surrounding the city of Baltimore. The
Mobile Unit primarily serves tenth-grade épécial education students,
although it also visits junior high schools and schools for the severely
mentally limited and orthopedically handicapped when needed.

The Mobiie Unit demonstration project is intended to provide more specific
direction for educators in individualizing pupil instéﬁction in the class-
room, facilitating pupil placement in in-school-and- community work-training
programs, and reducing the dropout rate of*16-year-old students who may
jeave school for economic and other reasons. By uncovering abilities

not apparent in the classroom setting, the Mobile Unit for Vocational
Education attempts to provide the teacher with realistic appraisals of the
work potential of students while encouraging youngsters to explore job

possibilities or training which can lead to satisfactory work placement.

The Mobile Unit assesses a student's abilities, aptitudes, and limitations
by exposing him or her to a simulated work enviromment in the van. Evalua-
tion of student employment potential is based on psychometric tests, work
samples, and observation of work behavior. The Unit's Vocational Evaluator
and Aide prepare a report on each student's performance during his one-week
attendance in the trailer, evaluating the student's ability, aptitude, and
tolerance in relation to the world of work and providing a functional

analysis of vocational potential.

The evaluation report may include social, medical, and/or psychological
recommendations which alert the professional community to a student’s
special needs. In addition, the report jdentifies for the student his or °
her areas of vocational potential, emphasizing perhaps for the first time

the positive aspects of each student as a valuazble individual.
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One of the programs most notable features relates to the fact that Mobile

Unit activities are coordinated with a series of ancillary programs in
Baltimore County, such as the Community-Centered Work Experience Program,
in a system of comprehensive services for evaluating, rehabilitating,

training, and counseling each special-education student for a productive

adult life.
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5.3.3 Project SERVE

st. Paul, Minnesota

SERVE is a vocationally~-oriented high school program serving approximately
437 educable mentally retarded students, students with special learning
and behaviocral problems and other special needs in the St. Paul, Minnesota

area. The program is designed to prepare students in Grades 10 through 12

]

for job placement upon graduation and to develop work habits and social
skills required for self-sufficiency and total integration into the commun-
ity. The SERVE model emphasizes, where possible, the normalization and

integration of the handicapped student as he moves into the mainstream of

secc.dary education and ultimately into a competitive work environment.

A special classroom in each high school is the locus of activity for half
the school day. Here, a Teacher/Job Coordinator works with approximately
15 students to carry out an individualized program in vocational education
and job-related academic and social activities. Most SERVE coordinators
avoid traditional curricula and learning materials that frequently prove

- irrelevant to their students' needs and abilities. Rather, instruction
focuses on practical activities and often includes everyday materials such
as newspapers, recipes, etc. puring the second half of the day, students
are scheduled for on-the-job training in a semi-sheltered environment (for
younger students) or in the community (for more advanced students), or they

take specific job training at the area vocational high school.

one of the program's most notable aspects is the concept of interagency
cooperation upon which it is based. SERVE is an acronym for three state
agencies -~ Special Education, Rehabilitation, and Vocational Education --
and is intended to symbolize their combined efforts in the support and
implementation of local SERVE programs. Since 1970, the SERVE concept has
been implemented in 14 St. Paul school districts and has been translated

into specific state-wide guidelines for establishing and funding similar

programs in the public school system. Another notable feature of the
program is the SERVE Center, which has recently been established at the
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i area vocational high school, Intermediate District 916 Vo-Tech Institute.
‘ The Center's aim is to involve students with vocational handicaps in all
5 training programs offered at the Institute, and to serve any student

enrolled in the Institute who demonstrates the need for special help.

W

T e
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Project Worker

Fullerton, California

Project Worker of Fullerton, California, attempts to bring together the
teenaged handicapped job seeker and the world of work by providing educable

mentally retarded, educationally handicapped (learning disabled). and ortho-

pedically handicapped high-school students with job-entry skills. Students

learn how to locate jobs in the community, job interview techniques,

selected job skills, and perform on- and off-campus job training. Project

Worker's -rimary goal is not merely job placement for handicapped students,

but placement in better jobs with higher skill levels and pay than are

traditionally available for these students.

The program serves approximately 220 students (grades 9 through 12) in the

Fullerton Union High School District (encompassing the Los Angeles suburbs

of Buena Park, Fullerton, La Habra, Lowell, and Yorba Linda). Not a self-

contained program, Project Worker is incorporated into 23 special-education

classes in eight high schools throughout the District. The program is

highly flexible and the extent to which individual classes incorporate the
Project Worker program varies considerably, depending for the most part on
the teacher's attitude toward vocational education. As understanding and

support for vocational education grows, so does Project Worker.

A notable feature of the program is its extensive use of video-tapes for

on-campus pre-employment instruction, orientation training in specific job

skills, employment facilitation and performance evaluation. For example,

pre-employment training uses role-playing with the teacher acting as poten-

tial employer. These sessions are video-taped and played back for critique

purposes. Tapes demonstrating performance of various types of on-the-job

tasks are accompanied by appropriate student materials (sales tax charts,

etc.), and teacher manuals which include the relevant job description, a

list of necessary equipment and materials and their sources, the behavioral

objectives of the lessons, training procedures, forms for evaluation, etc.

specific tools and machines lent by companies are also used for student

practice.
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.3.5 The Technical Vocational Program for Deaf Students

St. Paul, Minnesota

The Technical Vocational Institute's Program for Deaf Students (TVID) is

a post-secondary training program for deaf and hearing-impaired/students
located in the St. Paul Area Technical Vocational Znstitute (TVI), one of
Minneso-a's 33 Area Vocational Institutes. The program aims to demonstrate
the feasibility of using an existing institute which customarily serves
hearing students to train post-secondary deaf studeats as well. 1In addition,
it seeks to reverse the traditional! underemployment of deaf students which
Has resulted from a severe lack of post-éecondary training facilities. The
TVID Program, located in a modern. well-equipped facility, is currently
helping some 98 deaf and hearing-impaired young people with an average age
of 19.5 years pursue advanced vocational and technical training with wide

selection and flexibility in their studies.

The TVID Program consists of a 1l2-week Preparatory Program designed to
help deaf students in their initial social, vocational, and academic
adjustment. Once this program has been completed, the student is ready
to seloct a field of concentration in one of the 38 regular TVI courses
in trade and industriql, technical, business and distributive, 1ealth and
service areas. Alternatively, the student may enroll in other programs
offered at other local post-secondary facilities, including vocational
institutes and colleges.

Pérhaps the most notable feature of the TVID program is its emphasis on
the integration of deaf students ianto regular classroous to help prepare
them for future job and social roles in the hearing world. The Prepara-
tory Program plays a major role in successful integration efforts, as do
the various supportive services offered by TVID, including counseling,
interpreting, note-taking, tutoring and auditory training. In addition
to these supportive services, the program offers students a host of extra-
curricular activities which allow interaction between hearing and deaf
students in a natural and informal setting. Concurrently with TVID, a

Media Program is developing specialized media for handicapped stude-.ts.
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5.3.6 Vocational Village

Portland, Oregon

Vocational Village offers personalized, career-oriented education tc young
people ages 14 through 21 who live in the Portland (Oregon) Public School
District. It serves a total of 454 high school dropouts, youngsters
referred by penal institutions and the courts, and those transferred from
regular high schools because of physical, mental, or emotional problems.
For most of the kids in the Program, Vocational Village is the last chance

to overcome a life pattern of chronic failure and underachievement. The

o S

program is dedicated to helping economically and educationally disadvan-
; taged youth become independent, responsible and productive citizens
through guidance and counseling, supportive programs, an interdisciplinary
J curriculum of basic and career-oriented education adjusted to individual

needs, and placement and follow-up services.

Vocational Village is based on the assumption that every student is as

worthy as his successful counterpart in the traditional high school set-

ting, and every student has the potential for success if given personalized
education opportunities. The Program offers alternative channels for
students which include G.E.D. preparation, certified entry-level occupa-

tional competencies programs, and/or a high school diploma.

One of the notable features of the Vocational Village program is its indi-
vidualized method of instruction, which is based on the completion of Job

Sheets. These are single, short tasks which are to be performed indepen~

dently by the students and which can be sequenced into entire instructional
units. Recause Job Sheets are designed to take the student progressively:

closer (in small, less threatening steps) to skill acquisition, students

may begin an instructional unit at varying levels of difficulty, depending

on their ability upon entry into the unit.




5.4 Abstracts of Early Childhood Education Programs

5.4.1 The Chap i ini Outreach Program

ina

The primary goal of the Chapel Hiil Outreach Project (formerly the Chapel
Hill Preschool Project) is to provide early education intervention for
young developmentally handicapped children throughout the state of North
Carolina. Seven children between the ages of three and eight receive
direct services in the Project's demonstration classroom housed with tn>
Division for Disorders in Development and Learning (DDDL) on the University
of North Carolina campus. The major thrust of the Project, however, is to
reach out to thousands of handicapped children across the state and to
promote change in the community through intensive training programs for
kindergarten-to-third-grade teachers and for North Carolina's Head Start
and day-care personnel. Now in its fourth year, the Project provides
technical assistance and conducts workshops for more than 400 professionals
and paraprofessionals, extending to them the methods, materials, and curri-
culum developed and tested during the Project's three years as a demonstra-

tion preschool program.

The Project's educational approach emphasizes individual prescriptive pro-
grams for both children and their families. Techniques demonstrated in the
classroom and presented in training sessions include behavioral assessment,
establishment of developmentally appropriate objectives, task analysis, and
the systematic use of reinforcement. Practical materials developed by
Project staff include a 45-week curriculum guide and a Learning Accomplish-

ment Profile (LAP).

The Project has been able to extend its outreach services to programs in
eight regions across the state and, at the same time, to continue its direct
service component by bringing together the coordinated resources of many
agencies and educational institutions including the North Carolina Council
on Developmnntal Disabilities, the University of North Carolina, the Chapel

Hill-Carrboro public school system and North Carolina‘s Technical Institutes.
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A notable feature of the Chapel Hill Outreach Project is its practical
approach to educational intervention and the extension of this approach
to untrained child care personnel. A focal point of the program --= both
within the classroom and within tne training workshops --< is the Learning
Accomélishment Profile (LAP), a developmental assessment device that can
be used by untrained paraprofessionals as well as professionals to estab-
1ish individual pupil objectives and to program’appropriate activities

and materials for each child. .
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5.4.2 The Magnolia Model Preschool Program

Magnolia, Arkansas

Located in a predominantly rural area in southwestern Arkansas, the
Magnolia Model Preschool Program for Handicapped Children maintains two
classrooms designed specifically for 30 five-year old children with a
variety of handicapping conditions including mental retardation, develop-~
mental retardation, speech and hearing problems, and emotional distur-
bances. The Magnolia project uses a diagnostic teaching approach with
emphasis on individualized programming and behavior modification to
‘prepare-these students for entry into regular school programs. By inter-
vening early in the life of the handicapped child, the Preschool is
designed to enhance development in the areas of language and communication
skills; perceptual and motor skills; social skills; and school readiness

skills such as numbers, alphabet, matching, and listening.

floused in a public school building, the Preschool operates in conjunction
with five kindergarten classes for the non-handicapped. Because of the
program’s emphasis on integration of handicapped children into normal
settings, some non-handicapped children are placed in the special kinder-
garten, and interaction between regular and special classrooms is

encouraged.

Careful and realistic planning structured the program to fit its rural
setting. Established as part of the Magnolia Public School system, chil-
dren are accepted into the program from two counties encompassing 10 school
districts. The program offers four services: an instructional program;
special services; a parent involvement program; and staff training. Under
a newly-acquired Bureau of Education for the Handicapped grant, the pro-
gram also seeks to prepare public school teachers and administrators and

day-care personnel to receive handicapred children in their classes.

A notable feature of the program is its training of local people for work
with handicapped children. Rather than gseeking out already qualified

1
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special education teachers from outside the arsa, the program uses exten-
sive pre- and in-service training to compensate for any initial lack of
experience with handicapped children among its staff. In-service training
opportunities provided by the program include attendance at professional
workshops and conferences, visits to other programs, presentations by
consultants, discussions of teaching techniques at weekly staff meetings,
and supplementary college courses for which the program pays tuition.

M s
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4.3 The Model Preschool Program
Seattle, Washington

Seattle's Model Preschool Program, affiliated with the University of
Washington, is a training, research and service project for children ages
birth to 6 with.A wide range of handicaps. The project is attempting to
demonstrate that with a behavior modification approach, any sound curri-
culum can be used to help handicapped children. The program indirectly
serves more than 400 children through its field efforts, and directly

serves 135 students in the following kinds of classes:

e Preschool A and B- Program——"

Preschool A serves seierely handicapped children with gﬁnimal or no social

" skills. Thefse are children who have been cossidered impossible to manage,

test, or diagnose and who have been unable to continue in the programs
they were previously enrolled in. Preschool B combines less severely

handicapped children with normal children who serve as models.

e Down's Syndrome Program

Providing infant, early and advanced classes for children with Down's
Syndrome, this program is designed to enable trainable children to func-
tion independently in a non-institutional environment. Early intervention

is seen as critical for the success of these children.

*

e Communication Preschool

This program helps children improve their communication and language skills.
There are two classés, one for children with hearing impairments, the other
for children with speech or language impairments. With the former type.,
staff use a diagnostic approach to determine whether an acoustically

handicapped child will profit most from a verbal or verbal-manual program.

One notable feature of the program is its extensive collection and assess-

ment of behavioral data for each child. Continual data are recorded on




children's behaviors by teachers, trainees and parents, and these measure-
ments of child prégress form a useful basis for further teaching activities.
Of paramount importance in each of the data collection systems ie the fact
that each behavior has been operationally defined, thereby minimizing sub-
jective interpretation by the observor. Another outstanding feature of

the Model Preschool Program is its field efforts, which provide training,
guidance and consulting services to other projects serving handicapped

children, particularly Head Start, day care centers, and public schools.
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.4.4 The P.E.E.C.H Project

Champaign-Urbana, Illinois

The primary goal of the P.E.E.C.H. Project (Precise Early Education of
Children with Handicaps) is to demonstrate and disseminate model procedures
for developing and implementing a preschool program for young handicapped
children and their families. The secondary, sexrvice-oriented goal of the
project is to provide 20 multiply-handicapped hildren with an early educa-
tion program which will prepare them to function in the educational system

at a higher level than would have been possible without intervention.

The children served by the P.E.E.C.H. Prcject are between the ages of three
and five. All of the children function at a mentally retarded level and -
have one or more secondary handicapping conditions (e.g., hearing and visual
impairment, neurological, language and speech problems, potential learning
disabilities, behavicral problems and emotional disturbances) which have
typically excluded them from other preschocl or day care sexrvices. The
Project aims to develop each child’s maximum potential while increasing
parental abilities to understand, accept and teach their handicapped chil-

dren. P.E.E.C.H. staff, in an effort to reach their goals, have formulated

a program based on early intervention; individualized instruction; behavioral
change through positive reinforcement; diagnosis, precise planning and eval-
uation; low teacher/pupil ratioc through the use of paraprofessional staff;
ongoing staff development; and close contact with the public schools which
accept P.E.E.C.H. children.

One of the notable features of the P.E.E.C.H. Project has been. its success-
ful dissemination effort, which is carried out by a Dissemination Coordina-
tor and two part-time Disseminators on staff. These staff members demon-~
strate P.E.E.C. H. activities to visitors from private and public agencies
throughout the state and country. Another notable feature of the Project
is its Parent Program which seeks to encourage maximum participation and
involvement of the parents through parent-staff group meetings, home visits,
three~-way (parent, child and teacher) conferences, classroom observation

and classroom participation.
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5.4.5 The Portage Project

Portage, Wisconsin

The Portage Project is a home teaching/parent involvement program for
handicapped children ages birth to & years living within a 3600-square-mile
rural area in south central Wisconsin. The me'ljor thrust of the Project

is to train parents to teach their own children at home, using a precision
teaching model. The curriculum is prescriptive, behavioral, and planned
for each child depending on his present skills and the home enviromment.
Further, the program is data-oriented, emphasizing precise and accurate
recording of objectives, activities, and outcomes. Under the guidance of

a training and evaluation resource team, a Home Teacher visits each family
weekly for about an hour and a half to prescribe specific activities to

be taught duriﬁé the coming week, demonstrate how to teach and record the
desired behavior, and observe the parents' teaching techniques. For the
remainder of the week, the parent becomes the child's teacher, performing
the prescribed activities every day and recording the child's succasses
and failures. Each of the Project's five Home Teachers serves between 13

and 15 children: current enrollment is 65 youngsters.

The Portage Project staff are also engaged in a wide-reaching dissemination
and replication effort which includes pre- and in-service training for pre-

school program staff, technical assistance to programs replicating the

Portage model, training sessions in the precision teaching model, and

presentations on all aspects of the Project before professional groups.
The replication effort specifically emphasizes that the home-based and |
precision-teaching models can be adapted to a variety of settings, urban |
and rural, for all children whether handicapped or not.

The most notable feature of the Portage Project is, in fact, its precision
teaching/behavior modification model, which enables parents to act as the
primary teachers of their children in a systematic way. The model is a
set of sequenced steps to be followed by parents and Home Teachers; the
steps include pinpointing behavioral objectives, recording baseline data
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for each objective, precise scheduling for each task to be learned, and

rec&rding post-basal data to.determine whether or not the behavior has

been accomplished.
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5.4.6 The Preschool and Early Education Project

Sstarkville, Mississippi

The Preschool and Early Education Project (PEEP) for Children with Develop-
mental and/or Language and Perceptual Problems currently serves 53 children
ages four throuyh seven. Located in Starkville, Mississippi, the Project
is sponsored by Mississippi State University in cooperation with the
Starkville Public Schools and the Mississippi State Department of Education.
The Project serves primarily educable mentally retarded children, although
a few students are more seriously disabled. All suffer from language and

perceptual problems.

PEEP offers a daily program of campensatory education in classrooms at two
Starkville elementary schools. The Project's chief focus is intensive
language development and perceptual growth activities, often implemented
through art, music and physical education. One of the major objectives of
the Project has been the development of a curriculum appropriate for its

- students. Thus far, the staff have produced two teaching manuals, one on

art and one on language development that have been distributed to many
educators in Mississippi and other states. Units within these manuals
present a brief overview of the skill to be learned and provide numerous
activities for teaching the skill, with an emphasis on low-cost or home-
made materials. Parent involvement is an important aspect of the PEEP
program, and the staff have also produced a booklet which helps parents
te;ph their children various behaviors. In addition, child-centered work-

shops are held for parents each week.

The most notable feature of the PEEP program has been its dissemination of
curriculum innovations and teaching methods, and the replication of its
model program in day-care centers and public schools throughout the state.
The Director and Demonstration Teacher travel throughout Mississippi, dis-
tributing and explaining program materials and methods and demonstrating
program techniques. To date, samne 20 Mississippi sites have participated

in PEEP resource/replication activities.
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.4.7 The Rutland Center

Athens, Georgia

The Rutland Center of Athens, Georgia, is a model program serving 73
children between two and fourteen years of age with severe emotional or
developmental problems. Some 23 children, ranging in age from two to
eight, are considered preschoolers. The Center's major goal is to
decrease the severe emotional and behavioral disorders of children
through a psychoeducational treatment process called Developmental
Therapy .

Children are enrolled in therapeutic classrooms ordanized according to

five levels of maturity. Specific objectives are established in four
curriculum areas —- bchavior, communication, socialization, and academics --
for each developmental level and for each child. The program also seeks .
to integrate the disturbed chiid into the mainstream of normal experiences.
Children attend classes at the Center for only one or two hours a day and
from two .to five days a week, with frequency and length of participation
decreasing as the child moves from class Level 1 to Level V. At the same
time, most children (except those in Level I classes) are simultaneously
enrolled in a regular elementary school, kindergarten, nursery, or day-

care center.

Rutland Center also conducts a half-way kindergarten both for children who
have finished at the Center but are too young for public schools and for
preschoolers who need some special attention, but not as much as those in
therapcatic classes. In addition, the Center operates an Infant Program
at the community Well-Baby Clinic, diagnosing infants from three months

to two years of age and helping parents plan home stimulation programs to
remedy cevelopmental lags. Besides the child service component, the Center

also offers services to parents and a staff training program.

The State of Georgia has selected Rutland Center as the prototypc for a

Georgia Psychoeducational Center Network which is a part of a statewide
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system of community mental healin centers. In order to carry out this
effort, the University of Georgia supports a technical assistance office
at the Rutland Center to train staff at new centers and help them with

proposal writing, planning, etc.

The most notable feature of the Rutland Center program is its adherence

to the Developmental Therapy concept. This concept dictates that the

-

treatment process should be a develcpmental progression in which the
elimination of pathological behavior anq the stimulation of developmen-
tally appropriate behavior are closely akin to normal growth. Develop-
mentally suitable experiences are systematically used in the therapy
program to stimulate constructive behaviors, and non—-constructive

behaviors are redirected or extinguished.
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4.8 The UNISTAPS Projcct

Minneapolis, Minnesota

UNISTAPS is a demonstration project for preschool hearing-impaired chil-
dren from birth to six years and their families, operated by the Minnesota
State Department of Education. The Project currently offers comprehensive
service to 85 hearing-impaired children and their families through the
Minneapolis public school system. Program aims inclu¢.: comprehensive
evaluation of each child; development of the child's reliance on spoken
language as a normal means of communication; strengthened parent-child
relationships; community awareness of resources for the hearing-impaired;
and incorporation of program principles and practices into university
teacher training programs. The UNISTAPS acronym is derived from the
project's participating agencies: UNIversity of Minnesota, STAte Depurt-

ment of Educatio:. Minneapolis Public Schools.

e Project offers-children.and.their parents a variety of program options
including individual tutoring/counseling sessions, small group nurseries
and kindergartens in self-contained and iﬁfegrated settings. An inter-
disciplinary staff team designs an individually prescriptive oral and
aural program for each child and his family. The primary focus is on a
home-centered, parent-guided, natural language approach to learning, using

a sequenced curriculum developed by UNISTAPS staff.

As the preschool program has become established, the Project Director has
launched statewide dissemination efforts through workshops, parent
institutes, and professional growth experiences foxr personnel who serve
staff are also assisting state officals with repli-

the hearing~impaired.

cation of the UNISTAPS model for application to all Minnesota preschoolers

regardless of handicapping condition.

The most notable feature of the program is its emphasis on family cducation

and parent involvement. UNISTAPS is committed to the principles that

"parents are the child's first and best teachers; the home is the most
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appropriate learning environment; and daily activities are the most vital
sources of language input for young children." There are several ways the
program actively involves parents and other family members, including:
individual parent teaching sessions led by a parent tutor/counselor;
weekly mothers' groups and monthly fathers' groups; a ten-week child
management course; and a Pop~In-Parents Program in which mothers who are

graduates of the program visit new parents.
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6.0 Recommendations for f.rl.aer Study

The successful completion of this project paves the way for additional
research and training related to the education of the handicapped. Several
recommendations for further study are outlined below, based upon the experi-
ences and insights gained during the course of this study. While these re-
commendations are merely intended to be suggestive of the direction future
research may take, Abt Associates would be pleased to develop specific and

detailed recommendations for executing these efforts.

6.1 Technical Assistance in Deve spment and Application of Selection Criteria

A major phase of the study consisted of refining selection criteria and develop-
ing procedures for applying those criteria across widely divergent programs.
The problems encountered in conducting that phase are detailed in Section 2.0

of this report.

In view of continuing interest in the identification of exemplary or model
educational programs for national dissemination, Abt Associates believes that
the experience gained through this project and simiiar BEH/NIE pfojects completed
or in progress can be documented for use by other researchers. Specifically,

we suggest that alternative selection procedures be examined in depth and that
guidelines and recommendations be drafted for developing both performance stand-
ards criteria and relative effectiveness critéria. Seminars or workshops in-
volving this contractor, contractors engaged in similar efforts, BEH and NI1E
staff, and other interested parties could be conducted to address the basic
issues relative to selection procedures and criteria such as sample size, evi-
dence of effectiveness, initial and final screening methods, cost effective

methods of validating evaluation outcomes.

i

6.2 An Assessment of the Information Requirements of Pctential Program Repli-

cators

Abt Associates proposes a follow-up analysis of the dissemination of the case
studies produced under this contract and, where feasible, of previous dissemi-
nation projects, in order to assess the uses made of the disseminated informa-
tion and to identify additional information needs of potential or current pro-

gram replicators. To carry out this effort, a mail survey based.on NIE/BEH
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subscribers or mailing lists is proposed to:

identify what audiences have requested the model program series;
determine how the brochures have been used by potential repli-
cators and other respondents;

.@ assess what kinds of information proved most useful and least
useful; and

e determine what additional information needs exist.

Alternatively, the model programs included in the dissemination effort could

be surveyed to determine the number of persons who contacted the program for
further information:; what resources were made available to potential repli-
cators by the program; how many replications ensved and what, in fact, was
replicated. Abt Associates feels that information of this nature might poten-

tizlly be extremely valuable in shaping future dissemination efforts.

6.3 Development of In-Depth Replication Manuals

This recommendation constitutes an expanded apprecach to this dissemination and
replication effirt. While the program descriptions prepared under this project
provide the potential replicator with an overview of successful program com-
ponents, the studies are not sufficiently detailed to guide program Oerators
in actually implementing any of these components. We feel that substantial
additional infommation and/or technical assistance must be made available to
program operators and other audiences to assist them in deciding what to repli-
cate and how to replicate. Inputs, processes, and outcomes of alternative models
must be cleariy delineated: the goals and objectives of the programs; the pro-
cesses (envirommental, experiential, special services, etc.) involved in real-
izing those outcomes; and the associated inputs (staff, training, client popu-

lation, physical facilities, financial and community resources, etc.)

Many programs included in this study are now providing such in-depth informa-
tion to replicators; many have received state or federal funds specifically for
this purpose. Typically, model programs facilitate replication by hosting on-
site visits by the replicators, providing technical assistance at the replica-
tion site, training teachers, offering administrative assistance, distributing
program materials and training in their use, and so forth. oOften replication

requires on-going support from.the model program throughout the planning and
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implementation period. Limited resources, however, would prevent the model
programs from extending this direct assistance, information, and materials to

a much greater number of replicators.

—_

In order to facilitate replication on a larger scale, we suggest that consid=-
eration be given to the development of "how to" manuals or self-instructional
packages inlcuding in-depth information on planning, procedures, materials,

costs, personnel, training strategies and other activities involved in start-
up and on-going program operation. To assess the feasibility of “packaging"

alternative approaches to the education of the handicapped, a prototype manual
could be developed in conjunction with an exemplary program that is currerntly

engaged in intensive replication efforts and has already developed an extensive

amount of replication materials including..video~tapes, training and curriculum
materials, etc. This package could then be field tested on a limited number

of sites to test its utility and to make specific revisions in content and format.

6.4 Develop and Disseminate Information Packages on Alternative Approaches

to Parent Involvement, staff Training, Evaluation and Other Common

Program Components

This recommendation is essentially an outgrowth of the "notable features”
concept used in the preparation of the case studies. -It suggests an alternative
methoc. of organizing and presenting information for dissemination--by functional

program component rather than by project.

while some replicators may be interested in adopting a model program in toto,
practitioners operating well-established programs may be primarily interested

in improving a specific service delivery component or a single program facet.

An alternative to the individual program description would be a series of manuals,
each focusing on a single aspect of program operations common to early child-
hood programs, for example. The manuals would document several different
approaches to functional program components such as staff training, parent pro-
grams, administration and management, fund raising, curriculum development, and
the use of volunteers. This method of presentation would offer the practitioner
a single volume in a specific interest area, rather than a series of individual
studies. Preparation of each manual would require identification of a sample
- of programs with, for example, notable parent programs, and subsequent on-site
observation and data collection.
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7.1 Appendix A: Original NIE/BEH Selection Criteria With Initial Revisions
by Abt Associates

General Criteria

a. The program must have clearly stated objectives and must be
able to.present measurable evidence of the achievement of those
objectives through both collected data and program operation.

The program's objectives should be stated in concrete measureable

terms; ideally, the programs should have pre- and post-measurements

of the achievement of those objectives. Programs, however,

should not be screened out of the selection if their data is

concurrently in the process of being collected, as opposed to

already complete.

b. The project must be replicable, that is able to be adapted in

settings of various characteristics. Ideally, there should be

programs in different kinds of settings which have molelled

themselves in part or in total after the BEH projects. However,

prcjects which have not as yet replicated but whose ccmponents

seem potentially replicable (reasonabiy staffed at reasonable

costs, for example) should not be screened out.

c. Evaluation strategies must be components of the program, and

have been applied in a continuous process. We assume here that

there are a variety of kinds of evaluation strategies which might

{be components of the programs -- evaluations of students in the

programs, evaluations of the projects as a whole, evaluations by

parents, by staff, -by outside consultants, etc.

d. The project must have been in existence for a sufficient per--

jod to demonstrate success and give every indication that it will

continue to operate in 1972-73. 1In general, we would assume that

a program would have to be in operation at least 8 months in

order to demonstrate success and indicate plans for operation in
j1972-73.

NOTE: Underlined sections represent Abt Associates' expansion
or clarification of the original selection criteria.




Geperal Criteria (Continued)

e. Cost data should be available in a per student breakdown and
evidence the program’s adaptability. Ideally, programs should have

cost data readily available in per student breakdown categories.

However, programs should not be screened out if, although the dagﬁ

is not readily available, it can be easily converted into student

breakdowns.

f. There must ke assurance of the willingness of local project
personnel to cooperate in furnishing necessary material and in
having information on their program disseminated nationally.

S.E. (Self~-explanatory)

Additional General Criteria

g. The comprehensiveness of the program should be evidencad in a

broad range of program components and services which are designed

to meet the needs of the students, parents, and community in

which the program operates.

(NOTE: for manpower programs, comprenensiveness would be defined
by the program's ability to prepare trainees to meet the
needs of children, parents and communities in which they
will work).

h. Programs cnould have low staff-student ratios; a core staff who

are employed oy the program and work with the students on a regular

and continvous basis; and a low turnover of paid and volunteer staff.

i. Programs should give evidence of operating under a set of goals

that meet the needs of the students served and give evidence of an

underlying philosophical framework.

j. Programs should have established relationships with agencies

and organizations in their communities which help to improve their

services and/or_enhance the community itself.
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Larly Childhood iducation Criteria

a. The program should have ‘already been replicated.

There should be programs which have modelled themselves in part

or in total after the BEH project.

b. There should exist a cooperative development of efforts between
for example, the State Department of Education, Institution of
higher educaticn and a private agency. Coordination with the local
school is required.

We interpret the terms "cooperative development” and "coordin-

ation" to cover a wide category of activities -- for example, co-

operation and coordination in project planning, funding, evaluation

procedures, referral and placment procedures, etc.

c. The project must include parent and family activites and
participation as well as services to them,

S.E.

d. The comprehensiveness of the program should be evident by its
mental, physical, social, language, and emotional components.

We assume the term comprehensiveness refers to the scope of

curriculum offered in the program, and the scope of services of-

fered tn the participants as well as to their families where

relevant.

e. All prcjects must have evaluations for (1) the progress of the
children and (2) the success of each program component (inservice
training, parent participation, etc.)

Ideally, programs should have already collected data according

to their evaluation design on the progress of children and the

success of each program component. However, programs that do not

yet have conclusive data in all of these areas but are presently

in the process of collecting this information, should not necessar-

ily be screened-out.
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Larly childhood Education Criteria {Continucd)

f, Each project must serve children from birth to eight years.
Restated: Each project must serve children within the range of

0-8 years. This may be a non-criterion, since all Farly Child-

hood Fducation Programs, by definition, serve children between 0-8.

g. There must be input in terms of staff and/or consultants from
both special education and child development/early childhood educa-
tion.

S.E.

s

h. There must be at least a 10% contribution in terms of dollars
from local sources.

S.E.

i. Each project must have an inservice training component.

Manpower Development Criteria

a. The project must be an innovative approach to the solution of
major training problems.

S.E.

et

b. The program must be concerned with the training of a special-
ist in special education at the baccalaureate or graduate level.

S.E.

————

c. The project must have a detailed evaluation design.

S.E.

d. The projects must be designed to conceptualize, implement and
evaiuate on a trial basis, programs for the preparation of personnel
to educate handicapped children which are basically new or which

are significant major modifications of existing programs.

S.E.
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Career EBducation Criteria

a. The students should graduate from the program with job entry

skills.
S.E.

b. A job placement service that has coordination with community
needs should be part of every project.

5.E.

c. A follow-up system should be established.

S.E.

4. Provision for retraining should be made when and where necess-

ary.

S.E.

r—

e. Each project should have a vocational counseling component.

S.E.

£. There should be adequate diagnostic instruments for predicting
student potential
S.E.

Full Services Criteria

a. Each project shall provide, within itself or within the educa-
tional program which is supplemented by the project, direct instruc-
tional services to eligible handicapped children.

S.E.

et

b. Major objectives of the project must be stated in terms of ex-
pected changes in the achievement and performance of a specified
group of handicapped children.

S.E.

s % s
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Full Services Criteria (Continued)

¢. Projects must be of sufficient size, scope, and quality to
assure substantial progress toward meeting identified major needs
of participating children.

As discussed in our July 17 meating vith you, it was felt that

concrete standards of "sufficient size, scope, and quality" for

Full Service programs have not as yet been operationally defined.

As suggested by Dr. Mueller, we intend to develop general ranges

for this criterion after reviewing all of the Full Service pro-

grams selected in the sample of 50. That is, these standards can

only be defined relative to the programs which currently exist.

We will develop standards of "sufficient size" and "scope" after

we kriow the general sizes of the Full Service programs and their

gcopaes of operation.

d. There must be evidence that each project has been planned in
coordination with other agencies (local, State, and other Federal
programs and agencies), and that provision has been made for
participation of handicapped children from non-public schools.

We feel that this criteria ought to be broken into two

separate criterion.

d.1) There must be evidence that each project has been planned in

coordination with other agencies (local, State, and other

~

Federal programs and agencies) ,z-wreee -

d.2) Provision must be made by the program for participation of

handicapped children from non-public schoois.

Regarding part 2, and as discussed at our meeting with you,

this criterion may in fact be a non-critexion since it is required

in the legislation that all Full Service programs make provisions

for the participation of non-handicapped children from non-public

schools.
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(o)

(o)

7.2 Appendix B: Final Revised Criteria List and Weightings

General Criteria

a. The program-must have clearly stated objectives and must be
able to present measureable evidence of the achievement of those
cbjectives” through both collected data and program operation. The
program's cbjectives should be stated in concrete measureable terms;
jideally, the programs should have pre- and post-measurements of the
achievement of those objectives. Programs, however, should not be
screened out of the selection if their data is concurrently in the

process of being collected, as opposed to already complete.

b. The project must be replicable, that is, able to be adapted

in settings of various characteristics.

c. Evaluation strateyies must be coponents of the program and
have been applied in a continuous process. We assume here that
there are a variety of kinds of evaluation strategies which might
be components of the programs == evaluations of students in the
programs, evaluations of the projects as a whole, evaluations by

parents, staff, outside consultants, consumers of the services, etc.

d. The project must have been in existence for a sufficient
period of time to begin to evaluate success; project must give

every indication that it will continue tc nperate in 73-74.

e. Cost data should be available in a per stu.ant breakdown and
evidence the program's adaptabilit Ideally, program should have
cost data readily available in per student “reakdown categories.

However, programs should not be screened o, if, although the data

is not -eadily available, 1t can be easily converted into student

breakdowns.

KEY ’

o = Criterion remains as originally stated.

r = Criterion has been restated, 1 ~.arified, and/or expanded upon.
e = Criterion has been climinated for reasons stated.

a = New Criterion has been added.

i = Criterion already included elsewhere in statements.

Wweighted

3




{o)

(e)

(a)

(e)
(r)

(e)

(i)

General Criteria (Conéinued)

£. There must be assurance of the willingness of local project
personnel to cooperate in furnishing necessary material and in

having information on their program disseminated nationally.

g. The comprehensiveness of the program should be evidenced in
a broad range of program components and services which are designed
to meet the needs of the students, parents, and community in which

the program operates.

(NOTE: for manpower proyraus, couwprehensiveness would be defined
by the program's ability to prepare trainees to meet the
needs of children, parents and communities in which they
will work).

h. Eliminate

new h. The determination of the needs of students, and the deter-
mination of the program goals and components should be ongoing
processes involving the inputs of staff, parents, consumers, com-

munity representatives, and- specialists.
i. Eliminate

j. Programs should have established recipror.al relationships with
agencies and organizations in their communities which meaningfully

help meet the needs of the students being served.

Weighted{
Criteria

3

(T8

-~

Early Childhood Education Criteria

= _

a. Eliminate -- rules out programs of recent vintage; is not

necessarily an indicator of exemplariness.

b. Aiready included in General Criterion j.

8

= Criterion remains as originally stated.

= Criterion has been restated, reclarified, and/or expanded upon.
= Criterion has been eliminated for reasons stated.

= New Criterion has been added.

= Criterion already included elsewhere in statements.

e 0O KO
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Early Childhood Education Criteria (Continued) Weighted
Criteria
(0)] c. The project must include parent and family activities and 3
participation as well as services to them.
(o)] 4. The comprehensiveness of the program'should be evident by its 3
! mental, physical, social, language, and emotional components.
We assume the term comprehensiveness refers to the scope of
> ]
3 curriculum offered in the program, and the scope of services
offered to the participants as well as to their families where
relevant.
(i)] e. Already included in Ceneral lritericn c.
(e)j £. Eliminate --_early childhood programs, by definition, serve
children within this age range. Ra
(i){ g. Already included in General Criterion new n. : N
(r)} h. The program must have reasonable plans for continuation at the 3
termination of BEH funding. ‘ B
. P
(ry| i. Each project must have a staff development program which allows 2
for and helps develop mobility between staff positions based on
performance and competencies.
(a){ 3. The program should offer each child those op,.wrtunities and 3
skills necessary to develop as normally and as fully as possiﬁie
leading to full integration of the child intc regular school and
community life. -
KEY,
o = Criterion remains as originally stated.
r = Criterion has been restated, reclarified, and/or expanded upon.
¢ = Criterion has been s:iminated for reasons stated.
a = New Criterion has been added.
i = Criterion already included elsewhere in statements.
b 5




Manpower Development Criteria Weighted
Criteria

(r)] a. (and 4. combined) The projects must be designed to con- 3

ceptualize, implement, and evaluate on a trial basis, programs
which approach the solution of major training problems such as

the development of:

cost-effective training methods
competency-based instruction

programs which train teachers as creators of
educational environments rather than as technicians #
or consumers of educational media

programs which train teachers for new roles within
classrooms (e.g. resource teachers, itinerant teachers,
etc.)

training programs which are relevant to and able to
be implemented on the LEA level.

(e) ] b. Eliminate -~ limits the possibilities of training para-

professionals, special education "generalists", etc.

(i) | c. Already included in General Criterion c.

(i) ] 4. see a. (Included in that statement).

Career Education Criteria

(r) | a. Programs should prepare students to their maximum potential so . . .3

that they are able to integrate into their community with as many

of the social, vocational and daily living skills as possible.

(r) | b. The job training program and placement services shoald be 2
coordinated with and closely related to the manpower needs of the

community.

Criterion remains as originally stated.

Criterion has been rostated, reclarified, and/or expanded upon.
Criterion has been eliminated for reasons stated. -

New Criterion has been added.

Criterion already included elsewhere in statements.

n

OO
i
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1.

weighted

career Education Criteria (Continued)
Criteria

(r)] c. (and 4. combined) The follow-up and retraining system 2
should be operative so that it contributes meaningfully to the
evaluation of the training for purposes of developing and modifying

the program.

(iy| 4. (Already included in c. above).
(r) | e. Each project should have counseling components which help 2
~}-meet the individual's total life situation.

(rr] £. There should be an'ongoing-evaluation of student needs and
progress in order to assess aiid guide the development of the

program.

Full Services Criteria

(o)} a. Each project shall provide, within itself or within the 2
educational program which is supplemented by the projest, direct
instructional services to eligible handicapped children. . )

éj! /3
(i)! b. Already included in General Criterion c. !

R H i

&
-

l

Criterion remains as originally stated.
criterion has been restated, reclarified, and/or expanded upon.

Criterion has been eliminated for reasons stated.

New Criterion has been added.
Criterion already included elsewhere in statements.

Rohonounn
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(o)

(i)

(o)

(i)
(i)

(a)

Full Services Criteria (Continued)

c. Projects be of sufficient size, scope, and quality to assure
substantial progress toward meeting identified major needs of
participating children.

As discussed in our July 17 meeting with BEH, it was felt that
concrete standards of "sufficient size, scope, and quality” for Full
Service programs have not as yet been operationally defined. As
suggested by Dr. Mueller, we intend to develop general rangls for
this criterion after re;iewing all of the Full Service programs
selected in the sample of 50. fThat is, tnese standards can only

be det.ned relative to the programs which currently exist. We will
develop standards of "sufficient size" and "scope” after we know
the general sizes of the Full Service programs and their scopes of

operation.
d. 1) Already included in General Criterion j.

d. 2) Provision must be made by the program for participation
k3

of handicapped children from non-public schools.,
e. 1) Already included in General Critericn c.
e. 2) Already included in General Criterion f.

£. The program should provide each student with those skills
and opportunities necessary for maximum integration into the

mainstream of society (e.g., social, educational, vocational skills).

It

Criterion remains as originally stated.

Criterion has been restated, reclarified, and/or expanded upon.
= Criterion has been eliminated for reasoas stated.

Nev Criterion has been added.

Criteri-.n already included elsewhere in statements.

=0 O0ORG
!

Weighted

2
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7.3 Bappendix C: Telephone Survey

CASE TELEPHONE SURVEY

CONTACT SHEET

{ TYPE OF PROGRAM:

Name of Program:

Address:

i ' Telephone Number:

Name of Director:

Call #1: Date: Time:
Outcome: - . 7 7 -

Call #2: Date: Time:
Outcome:

Call #3: Date: Time:
Cutcome:

Unacceptable Dates for Site Visit:

Most Acceptable Dates for Site Visit:




! "CASE TELEPHONE SURVEY

Program Name:

Type:
Name of Telephone Intervicvoer:

I. Directions for Interviewing the Frogram Director

Our major objective in conducting this telephone survey is to collect
enough information to enable us to select twenty (20) Bureau of Education for
the Handicapped programs from the initial sample of fifty (50) who are included

in the telephone survey. It is most important for maintaining smooth relations

——r e e

with the field that you follow the procedures outlined below:

Step # 1.

By the time of your phone call, the Director should have received word from O
and/or the State Education Agency of their inclusion in the initial sawple of
fifty (50) sites, and of a forthcoming phone call from Abt. iowever, begin tic
phone call by introducing wourself and the study very hricfly, as follows:

"Hi. HAy name is and I'm calling from Abt Associates
in Camb: idge, Massachusetts. We were rccently awarded a contract by the
Bureau of Education for the Handicapped in the Office of Education to
Document Exemplary Programs for Education of the Handicapped, and your
program has been included in an initial sample of fifty (50) programs

by BEH, as an example of one of the best in it*s field. (pause)

You probably have been notified by BEH that vwe would be calling you and
should have rcceived our letter describing our survey. (pause)

I would like to ask you some questions -~ but I realize that you may hbe
very busy right now. 1Is this a good time or would you like me to call
back later or would you like to call me back collect whencver it is
convenient for you?"

(If call back later, Tind out day and time and record on Contact Sheet).
If time is convenicnt proceed with survey as follows: o

"At the present time we are trying to find our some basic information
about the fifty (50) programs; cpecifically, what, if any, exemplary
or notable elements each program has, so that we will be able to narrow
down our sample from fifty (50) to twenty (20) programs. These twenty
(20) programs will then be visited by us for about three (3) days so
that case studies can be written about each of them for national
dissemination. We are selecting the twenty (29) programs by reviewing
each of the programs' files at the Office of Education in Washingten,
D. C., as well as through a telephonec survey, which is what I vould
like to go through with you now. (pause)

Do you have any questions before I begin?”

Answer them and proceed with intexview following page.
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CASE TELEPHONE SURVEY

' Program Name:

Type:

Name of Telephone Interviewer:

1I. guestions for All Programs

1. Could you briefly describe your program's components?

2. what is the range of handicaps served?

Tvpe of Handicap Estimated Percentage of Students_in Program

3. a) Could you briefiy describe your program’s objectives?
b) How are these objectives determined? Who is involved?
c) Have your program objectives changed over time? If so, how and why?

4, a) What does the program consider to be the major needs of the students
in your program?
b) Who determines those needs?
c) Have those needs changed over time and, if so, how did you know?
d) Was your program modified to meet those changing needs? If so, how?
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6.

Aruitoxt provided by Eic:

o a o o _ o _ g o ey aia

“he' is “he Lotal number of students in your program?

a) How long has the program been in operation?

b) Do you plan to be operative in 73-74?

¢) what are your pians for carrying on the program at the termination
of BEH funding?

Wwhat arc the paid positions and volunteer positions in your program?

a) Staff positions: Full Time Part. Time

TOTAL

b) Volunteer positions: Full Time Part Time

TOTAL

¢) vhere do the volunteers come from?

Can you tell us off-hand, what your staff-student ratio is?

a) vhat i~ the estimated racial or ethnic distribution in your program?
(If they have percentage distributions, get those figures. If they
only have numbers of students, get that information ani we will
convert it into percentages).

students: Staff:

b) Are the incomes of you. students' families distributed across
ceonomic levels (low, middle and high) or does your ptrogram
primarily serve only one income level?
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10. What is the sex distribution? (Same procedure for percentages as in
Question 9).

students: Males Female=s

staff: Males Females

11. What is the age distribution of students in your program? (Same pro-
cedure for percentages as in Question 9).

12, Can you describe what goes on in a typical program day?

[

13. What do you feel is especially notable about your program -- what aspects
of it would you consider to be exemplary? .

14, a) Do you feel that these exemplary aspects can be replicated by another
projram with similar characteristics to yours? (Explain)
b) With different characteristics than yours? (Explain)




15. a) Do you have an evaluation design for your program? (Please describe)

b) Has this design been applied continuously throughout the program?
(tf so, when)

c) “ho evaluates the program? -

d) what kinds of evaluation data have you collected?

e) Would this be available %to us if we were to visit your program?

£) Have any evaluaticn findings caused you to make changes in your
program?

W

lé. a) Do you have pre- and ip-servibe training programs for staff? Please
describe how often it is held and what topics it covers.
b) Do you have any provision in your program for staff development
(e.g. mobility between job levels, competency-based carecer ladders, ctc.;




17. what type: of tinkages or contacts with the community does your program
have? For example:

a) Who refers students to your program?

b) Where are students placed after they leave the program?

c¢) what other agencies and organizations do you have contacts with?
d) In what ways do these contacts help meet the needs of the students

served? Please describe.

18. a) Is there provision in your program for integrating your students

into normal settings? Describe.
b} What skills does your program provide to help prepare students
for daily living in the mainstream of society?

i




NOTE: QUESTIONS 19 and 20 SHOULD NOT BE ASKED OF THE MANPOWER PROGRAMS

19. Do you have any of the following kinds of parent participation?

a) parent volunteers in the program;
b) parent education classes;

c) parent meetings;

d) parent-staff conferences;

e) other.

20. 11 you have any of the above kinds of participation, please describe

how many parents are involved, how oftén, in wha* kinds ~f activitiés. -

21. Do ou “eej reror.is on the students in the proaram.? (Describe tie
kinds of information included in them and the frequency with which
they are recorded).




Who i: responsible for planning the program?

a) Have other programs modeled themselves after your program in its
entirety or have certain components been replicated by any other
} ograms? (If yes, what program -and which components were replicatec)
b) (If yes, what role did you and your staff play in facilitating this
replication?)

NI

e e e

a) What is your per :student cost? (If -not sure, ask 24b)
b) Could this information be- made avallable at a later time?

i ot ol

Do you utilize a sliding scale for tuition or do low income families:
pay less than middle income families in your program?

a) Does your program- ‘publish reports or other materials? (Please -describe)
b) Have articles or feature stories ever been published about ycur program?
¢) Could -these materials be made available to us now (by mail) or at,

the time of our visit if your program were selected?




CASE TELEPHONE SURViY

Program Name:

Type:

Mame of Telephone Interviewer:

~ EARLY CHILDHOOD CRITERIA

EC 1. Yo you have any type of cooperation arrangement with the following?
Please describe.

v e

a. The State Department of Education
b. An Institution of Higher Education
¢c. A private agerncy

d. The Public sSchool System

. Othex

¢ 2a. Does your program account for the mental, physical, social, language
and cmotional needs of the students served? If so, how?

b. Are any services offored by the program to meet the students' mental,
physical, social, language and emotional needs? to meet the family needs?




!

EC 3. Could you describe your method of evaluating:

a. the progress of the students

: b. the success of each program componehéﬁ(please list component.s)

EC 4a. Do you employ staff with the following educational backgrounds?
Number of Staff

1) special -education
2) child development.
3) early childhood education

- 'TdtaL—StaEEa

- b. Do you: employ consultants who ‘have backgrounds: in- special educatior;
child development, and/or early childhood education?

EC 5a. Do you have any local funding?

b. If so, by what sources?

c. Is 10% or more of your program funded by local sources?
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CAREER EDUCATION CRITERIA

" Program Name:

CASE TELEPHONE SURVEY

Type: _

Name of Telephone Interviewer:

Ci T. a. What are your criteria for graduating students from the program?

b.. Does your program concentrate -on vocational skills or does it offer
tra;nlng in social and daily living skills as well? heseribe.

c. What kinds of jobs are students prepared for? pescribe the

necessary skills for each:

CE- 2. a. Do you have a placement service as a component of vour proqram?

b. What type of coordination exists between the placement secrvice
and the employers in the community?

it e g




¢. How do you find out what the community employment needs are so that
students can be placed?

d. which of your staff are involved in the- placement of students?
Describe their roles.

<CE 3. -a. Do you have a follow-up system for graduates placed in jobs?

- b. (If so) which of your -staff -are involved in *he follow-up process?

c. Could you describe when-and: how the follow-up. system; operates?

d. Have the results of your follow-up system caused you to make any
modifications in your program? If so, describe.

e. Are there records about this system that could be made available to us?
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CE 4. a. Do you have occasion to provide re-traianing for graduates?

b. (If yes) how do you find out that re-training is necessary?

c. In how many instances has it been necessary to retrain a graduate?

d. For what reasons?

CE'5. 4. Does your program offer -counseling: components?” -Describe.

b. ‘How many students in the program receiVe counseling?

c¢. How often?

CK 6. .. Do you use any diagnostic instruments for prcdicting student
potential?

AL 1 o

b. How are the results of the tests used and by whom? -




CASE TELEPHONE SURVEY

Prcgram Name: . o

; 7 Type:

Name of Telephone -Interviewer:

-

'fai’.Npow;s'R CRITERIA .

M- 1. Do you feel that any -aspects. of your program are innovative approaches
to the solutlon -of major tra1n1ng problems? (Please describe both
training problems and’ assoc1ated innovative solutions.)

in ways that are” basiCally new or which are major modification of
existing training programs? (please descrlbe)

,&:F3. Is your program designed to prepare educators of handlcapped children 7




‘CASE TELEPHONE SURVEY

Program Name: o

Type:
sName of Telephone Interviewer:

<

FULL SBRVICES CRITERIA

Fs 1. (If not already or fully anaweted in questxons 1 and 2:. Cbuld’féu
o ,descrxbe ‘the dzrect 1nstruct10na1 services provxded to the -stvdents

in.your: pgogtgp’ -

5- ~ -

in: tesms- of ﬂeasu blﬁ
ng: some.-examples-of _

¥S 3. a. Could you list what your project 1dentxf1gs -as the magor needs of
its partlcxpatxng students?

b. Please describe how your major components meet those needs.

‘\‘J




© o leal p
A,

Has your project been planned in coordination with any of the
following agencies and programs? Please describe how they were
involved.

a. local programs and agencies
b. state programs and. agencies

€. othet Federal programs and agencies.

ovide for the participation of handicapped
ublic ‘schools? Please-describe.. - .
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CASE TELEPHONE SURVLY
Program Name: e

Type:

Name of Telephone Intervicwer:

Directions for Completing the Interview

T !

~When you have finished asking all of the written questions, ask the
Director if there is anything about the program that we should know about but
have not touched on in any of the questions. If so, please write that infor=

mation below:

Directors .additional comments: .

#
- i
X2 How would: you feel about having an- Abt staff member spend approximately
2~-3 -days-.at your’gentér,qbservihg the program and interviewing you and
some- of -your staff for -the purpose of the BEH case studies which will be
disseminated nationally? 7

®x3. (If no objections) We are hoping to make the selection of twenty (20)
programs by , -and to then visit -each of the centers in

. . Are there any particular dates which would be un-
acceptable for a staff member to visit the program during this time?
Are there any days which are more acceptable than others?




X4, If we do get to visit your program, are there any bersons, outsid- of
your program staff (such as principals of schools, community agencies,
parent boards) that it would be helpful to talk to in order to learn
about your program?

Thank ‘her/him for spending- time in the- interview and say that wé will be:
getting back in touch with them. in. the- near future. Make it clear that if they:
‘havé any questions to- feel free to call you- at the Abt office number. Please
be -suré to complete -the Rating Scales on the next page before making your next

cali.
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RATING SCALES

A. Excmplary Scale

1. Program sccoins to have exemplary
element(s) which can be easily
replicated-

2. Program seems to 1ave exemplary
- element(s) which are not
replicable in- any other programs

3. Program seccms to have interesting

though not necessarily exemplary
element{s) vhich are replicable

4. Program does not seem to have
"interesting -or excmplary
element(s) worthy of study

B. Participation Scale

Program Name:

CASE TELEPHONE SURVEY

Tyre:

Neme of Telephone Interviewers:

1. Program scems very eager to participate in study

2. Program secms willing to participate in study

3, Program seems willing, but has some reservations about participating

(Explain)

4. Program secms negative about study

(Explain)
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7.4 Appendix D: Programs' Percentage Scores According to Program Category

Manpower
1 Mark Twain Teacher Internship Program, Rockville, Maryland 100% -
1. Clinical Teacher Model Project, Tallahassee, Florida 100% :
2. piversified Occupations Professionals Development Program, i
Burlington, Vermont 95,23019% i
3. Utah State University 76.1905%
4., Boston College 71.4286%
5. Southern Illinois University 1 57.1429% 7
5. -University of North Carolina : 57.1429% -
5. Northwestern University 7 57.1429% ;
6. -University of Kansas 42.8571% i
Early -childhood - Lo -
l; ‘UNISTAPS Project, Minneapolis, Minnesota © 100% 7
1. Rutland Center, Athens, Georgia ’ 100%
25 Preschool and Early Education Project, Starkville, §
' Mississippi 97..4359% :
3.. Portage Project, Portage, Wisconsin 96.1538%
3. P.E.E.C.H. Project, Champaign-Urbana, Illinoiss~ 96.1538%
4. Georgetown Diagnostic Nursery, Washington, D.C. 93.5897% éé
5. Maénolia preschool Program, Magnolia, Arkansas 92.3077% )
5, Model Preschodl Program, Seattle, Washington 92.3077%
6. Chapel Hill Outreach Training Program, Chapel Hill,
North Carolina 89,7436%
7. Meyer Institute, Nebraska ) 85.8974%
8. NYU Rehabilitation Center ) QZ,9487% - A

Full Services

1. Hearing Impaired, puluth, Michigan 80.000%

2. Snake River, Idaho 76 .6667%

2. Multi-Media Resource Center, Towson, Maryland 76 .6667%

3. Mott Children's Health Center, Michigan 75.000% :
4. Walworth Center. Special School, Wisconsin 58.333% & : —;~:’é
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vercentages_ (contj

Full Services (con'd)

5.

Fairview Hospital TC;, Oregon
Maryland School for Blind : .

Winnebago State Hospital, Wisconsin

Michigan School for Blind

Resource and Development Center, Gulfport, Mississippi

Wisconsin School for Deaf

Career Education

1.
2.
3.

10.
11.
12.

,fééiééx:ﬁeveléﬁméﬁt Qen€er,-Syosset} New York.
Vogational Village, Portland, Oregon.

Technical Vocational Program for-Deaf S tudents, St. Paul,

Minnesota
“Project Worker, Fullerton, California
Project SERVE, St. Paul, Minnesota

iggbi;ngnft*sz Vocational .Evaluation, Towson, Maryland

Ttawamba Junior College, Mississippi

‘Sicklerville, N.J., Vocational Program

~Adams Township, Michigan ’ .
‘Work Incentive Program, Tacoria, N.H.

‘Work Evaluation Center, Florida

Project REACH, Caldwell, Idaho

48.333%
43.333%
43.333%
41.6667%
36..6667%
28.333%

93.1%
88.889%

81.9%

77.7778%
75 .000%
75.000%
73.6111%

73.6111%

51.3889%
47.222%
36.111%

30.556%

s




; 7.5  Appendix E:
Case Study Field Guide
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7.5 BAppendix E: Case Study Interview Guide

CASE INTERVIEW GUXDE

PART II PROGRAM DESCRIPTION

A.

Goals! _

4‘.‘4

who developed the goals and objectives for the program?

how were they decided upon?

‘what procedures were used to develop them?

have they ‘been. changed since the 1ncept10n of the program -- if so,

-who 1n1t;ated ‘the ‘changes: and!why°

‘how- central are ‘the. wr1tten goals—and ob3ect1ves ‘to the everyday

operation: of the program° to: the:evaluat1on of the program?

do you anticipate ———anyf—qgal changes. in ‘the future?-

History

how: did the program get started?

~who-were ‘the original actors involved?

what types of .difficulties did you encounter -in-getting the-program
off the .ground? : . N

what were the major events that helped. shape the history -of -youxr

program°

what suggest1ons -could ‘you make to other programs just gett1ng
started -- e.q. short-cuts you learned, more efficient and effective

‘means of operation, etc.

Program Organization

a)

Sponsorship
who-are you funded by?
‘how did you secure funding?

what types of support (administrative, services, consultation)
do you receive from your sponsor(s) in addition to financial
support? :

what are your reporting procedures to your sponsor? What other
ways -must you account ‘to your sponsor?

B
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b) Administrative organization

e do you have an administrative organ1zat1on chart? (If so, get
a copy. Ii not, please draw one up in conjunction with inter-
~ viewee which we can use in the case study.)

e has this particular organlzatlonal arrangement always been :
in effect or have the*e ‘been changes over time? :

e if so, what were these changes?

what needs were these changes designed to meet?

e do you feel that ‘this organ'zat10na1 arrangement. is the most
effect1ve for our type-of program,ror is -‘there :another sét=up

Awhlch admlnlstratlve relatlonshlps :do- you consider most - essentlal
to: XQ!S QIQQFQE QP§¥§t}9F§°

b 18 B

o v guﬁ‘ﬁis*4;:ivé:chahfgslgﬁticipaﬁcﬁ in tho futare?

o 1

c) Pol1cy-mak1ng relatlonshlps

‘e what ﬁé?é ‘been -some. of ‘the -‘major- pollcy dec1510ns ‘in- your
programé‘

‘how are major pollcy d801510ns detetm1ned°

ot bl bl i

e whois involved in this process? )
T e is‘this a formal or fairly informal procedure?
: : e do staff, parents, communlty ‘members play any role in deve=
loping policy?

e how do staff, _parents, community members find out about na;or
policy decisions made?

O e

e do_you_have -an advisory council or board? what role does it
play ‘in developing policies?

T B 0 0




PART IIX PEOPLE IN THE PROGRAM

: ) A. Students

a) demographic characteristics (should already know from the
telephone survey -- however, it is a good idea to double
check)-
e what are the ages of the students sérved in the program?
e how many students does the program serve?

e wE t types of handicaps do the students have? how are
they classified? i

il

- what -percenta e- of children come from- low, mxddlp -and
,hxgh xncome fam111e57 ) . . -

>

proportxon?

,havc the ﬂharactcrlqtl

it

Iy

served- wei are cases, etc.,

® what is the proqedure for admlttl'g ) student -~ who

‘sees her/him and what ‘tests, inte rviews, etc. do.

student and parent go through before belng admxtted’

e how-many students do you have: ‘to-turn away each year?
(approximately for what reason)?

- @ do you have a waiting llst, if %o, how many famllles
are-on it?> -

® ang ~hanges in "election and recruxtncnt Drocesses
ant;clnated°




B e
.

ERIC.

c) placement

e where are students placed upon completion of the program
(in what kinds of settings -- schools, jobs, etc.)

e which staff and/or agencies are involved in this procedure?

e are students followed up after leaving the program? How?
who is. involved?

e any information on student's average length of stay in the
program?

e any information on- student "dropouts” from program -- reasons
for 1eav1ng the program

B. Staff
a) job-deseriptions and: positions

Li;:how many staff -do- -you: emp’oy’

Y £ ¥ 3

>

:i:} )

o I '*4 ave A LEiC i 0% ‘the joh ref pOﬁqlhllltleS -of
,ggqgia: thg: tass nenbers? -(i£ not, bries 11 ¢go over eacH
staff's job. role)-

b) role of volunteers:

. EO—yoﬁ utiiize—v01Unteér$—infthé program?
if so, wﬁat»dbrthéy-do?'

e for the .most part, where do ‘your ‘volunteers:.come from?
(e.g., Junlor League- parents, communi ty ‘people,.

® hbwrare thgyﬂrecruited? . ; Sy

e do you consider them a-vital part of the program?
in what ways?
e what training -do- you: provide for: them?

e have any volunteers ever become staff?
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)

d)

-€)

recruitment and Seléction. of staff

.- iS”éoﬁéoﬁéfiﬁééﬁéYQévéfirecfﬁitmeﬁt'of'Stéfﬁ? )

‘e ‘how: are: staff -recruited andifrom what -sources?

-0

s
6f persons° - ) 7”_7 ' -

- any -changes: ant1c1patea in: thehumber and- kinds of staff
t» be recruited and selected? 7
pre -and" 1n-sfrv1ce tralntng
e do you have & pre-serV1ce tra1n1ng program?

e what staff are included: in the ‘training?

- "how long does” it take place .and" when?

- what type of tralnlng was prov1ded this year’ last year°
@ who decides what ‘types of ‘training are to be given?

‘e who trains?

¢ do you have an in-service tra1n1ng -program?

e how often is it held and which staff are involved?

e who decides what training is to bs given?

. what“topxcs do you-plan to cover this year?

e who does the training?

@ -have the training needs -of your staff changed over ti@e?

staff organization chart

e do you have a staff organization chart (if yes, get a
copy and bring home -- if no; ‘make one out with the
interviewee and bring it back)

-“How?




e

C. Parents
a) demographic characteristics
e do you have information on how - many two~parent families
+s. how many one-parent famllres your students come from?

e what types of jobs de~the,ma3or1ty of .parents hold
e do many of the mothers work? .
b) parent 1nvolvement actlvxties
‘1nvolved 1n the ongoing- program operatzoq and

“how:- often?
o ‘how central. do-you see- the role of parents in the operat1on
~ of your program° -

c) 7,seivfces:offeréd;to>parents—

® what ‘types- of ‘'services are offered to parents? e.g.
‘parent education, ‘parent therapy or communication

%:groups, soc1a1 :work serv1ces, counsellng, ‘etc..

. what types- of feedback do you prOV1de to parents, re:
student and program.. progress? -€:9. indiv1dual meetings
with- parents, ‘PTA, report cards, etc. newsletter

o




" D, Community

. a) community linkages and 1.nvo1vement

) 7what agenc:.es and community groups do you have cooperatz.ve
'relat:tonsh:tps with? Please describe.

® in-each- ‘case," what services -do" you -provide then? Do t.hey
provide ‘to- you? . -

e are: ca-unity representatives involved in pol:.cy-makmg” -
evaluation° ‘how?: -

il




PART IV: PROGRAM OPERATIONS

- .

e what are the major components (or services or phases) of your
program operation? (curriculum, health sevices, parent education,
counselling, etc. or evaluation, job training and community placement)

e briefly describe each component N

. 1-@«‘ e -are.there any -components- or services you are presentiy not providing
L that you wish :to develop?
: - ¢ what have been the obstacles in providing these services?

e &re there plans for providing these services in the future? How?




PART V

PROGRAM EVALUATION

a)

Wit 11

R

c)

d)

e)

b)

ovaluation objectives -- dimensions of the program ovaluated

e which aspects of the program do you cvaluate and how
often? e.g. which components, curriculum, staff training,
etc.

who evaluates and how often

e which star{ member, (or parents, -students, etc. ) are in-
volved in program and student evaluations

e how often does evaluation-take- place?

data gathering and forms

e how is the data gathered
e what form is it in -presently (report, paper, raw-.form)
e do you kc¢ep records or formal cvaluations on each aspect

of the program you. evaluate for comparative purposoq
over the year?

uses of evaluation data .

e how is the data used? (e.g. for modification of program,
for staff training, for reporting requirements to OFE)

e has evaluation data ever caused you to make changes in
your on-going program? Please describe.

capsule summary ot evaluation findings

(Collect from program any wrltten 1nformat10n they may have
on the results of their program evaluation. Go over this
data with the evaluator if it&is not understandable or if
it needs further summarizing for case study purposes. 1f
they don't have a write-up of their evaluation results, go
over the general evaluation findings during the interview

which can then be summaxiiéd fbr‘the case study.)




R TR

ART VI: PROGRAM COSTS

2) funding sources and plans for continuation of funding

e how did you (for programs who already have local funding)
- or how will you (for programs still being supported by
OE) go abdut obtaining financial support for the program?

e do you have any comments related'to the difficulty/ease
of obtaining funds for your type of prograri?

b) ﬁu}tion-feeg

e. do any of your students pay tuition or fees to come to the
program? (if no, skip to next question)

- if yes, how much?

e is tuition based on -a sliding fee scale according to the
ability to pay?

c) budget information
e could we have a copy of your most recent budget?
e have you calculated the per pupil cost of your program?

(if yes, ask for it, and ask how it was computed. Also ask if
the per pupil data includes a value for in-kind resources.)

117




PART VI1: PLANS FOR THE FUTURE

a) anticipated changes

e do you anticipate making any changes in the program in the
near future -- distant future? Please describe.

e how will these changes improve the program? which aspects
of the program will be effected? ’

e do you have plans for replicating your program oOr components
of it at other sites?

e (if yes) which staff members will be involved in the replication!
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PART VIII: NOTABLE FEATURES OF THE PROGRAM

a. description of notable features

b. process

in your opinion, what aspects of your program are most
hotable, most worthy of study in our case study?

what aspects of your program have other programs been
most interested in learning about?

which staff, students, parents, community members are

involved in these features?
£

and steps involved

‘how weré these features developed- in the program?

who were the key ?giéons’iﬁvblved in their development?
‘what. were SQméiéf“thé'6b§tggieé:aﬁatprob1éms—involved
in the development of these features?

what are your future plans regarding. these features?

c. replicability of features

‘have tliese features been replicated by other programs to
your knowledge? where? how?

could these features be- replicated by other programs?

why or why not?

to what degree are these features. dependent on specific
kinds of personnel, specific kinds of personnel competencies,
the uniqueness of the facilities, other unique program
characteristics?

do these features depend on resources which are not
accounted for in the budget? (free space, free consulta-
tion services, donated equipment, etc.)

what about staff -- to what degree do your staff make the
uniqueness of your progran, such that it couldn't be repli-
cated in another site without your staff?

what about facilities -~ are they s0 unique that they are
difficulte to replicate?

‘l_,
[
=]
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d.

Pe

staff's recommendations to other programs

if other programs have replicated or were to replicate
these fecatures, what were or would be your recommendations
to them regarding startup, operations, staffing, ctc.?

which approaches would you recommend to them?
what strategies would you sugggest they avoid?

what would you do differently the second time around
re: these features? .

what problems did you encounter which other programs
might run into?

how did you solve or attéﬁgirtd solve these problems?
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